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SURROGATE LEARNING MEASURES: CREDIT,
OTHER UNITS, AND NON-CREDIT*

I. Introduction .

The central concern of this paper is the existence
of various’ forms of credit and non-credit and their relation
to tradifigqgl collegé.creéit, courses, and programs. There
appears to be an expansion in the kinds of credit and their
usage; the problems resulting froh this fact have been vex-
ing the staff and faculty committees of the Statewide Course
Numbering System (SCNS) for several years now.**

The paper reports the practices of Florida postsecond-
ary institutions as they createq all forms of credit;,it
presents the results of a search for the formal authority
and constraints on the uses of these different‘kihds of credit
ﬁnits; and it attempts to provide some clarification of
the large and small issues which are important in the creation
and maintenance of a reliable statewide inventory of classified
courses listed at thév37 public cqmmunity colleges and universi-
ties in Florida. The research for this paper pefmitted an
investigation of several other issues of consequence for the
integrity of the data in the course iﬁventory of SCNS, é.g.,

incorrect catalog listings of courses; general education pit-

*Prepared by John S. Waggaman, ReBearch Consultant to
the Statewide Course Numbering System and Associate Professor
of Higher Education, The:Florida State University. (9/80)

**See Appendix A for SCNS documents ;bout these and
other related problems.
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tefns, authority and potential changes; developmental-
remedial secondary-level courses; important issues related
‘to the conversion of occupational courses to the SCNS classi-
fication system; and othef similar matters. -

The study involved an examination of Florida college
catalogs, 1979-80 and/or 1980-81; a search of the Florida
Sﬁatutes, Florida Administrative Code and selected federal
statutes and regulations; and, a search and retrieval of
.;érlous and sundry federal, out-of-state, accreditation, and
professional association documents. In addition, a fe& state
and institutional offiéiéls were sought out who very helpfully
shared a vafie;y of useful infogmation.

The second section of the paper gives an overview of
the context and problems concerning credit. The third section
reviews relev;nt national guidelines fbout tranéfer of éredit,
and the fourth one examines the applicable standards and infer-
pretations of the Southern Association of Colleges and Schools.
The fifth section brings together the definitions.and conéepts
of cfédit, courses 'and programs, and reports on some policies
ahd practices in other states. Section six examines the Florida
experience: past, current, and probable future. Section sezgﬁ
summarizes the findings, presents conclusions and makes specific
policy recommendgtions. ] ) |

Two characteristics of style in the paper should be
noted. First, the results of the study of catalogs, particu-

g

larly thé community college catalbgs, are not reported or




identified by institution; such information is available
at SCNS. 1Identities are not deﬁailed here because this is
a state-level policy béckground paper and ndt an evaluation -
of individual institutions. The simple fact is that there
are no official state rules which direct the institutioni
to do anyth;hg about credit or related course numbering
practices different from what they a;e now doing.

Second, all footnotes refer to the numbered refer-
ences at the end of the paper. Page numbers, when appro-

priate, appear following a comma after the reference number;

a second or third reference each follows a semi~-colon.

II. Credit for Learning

One of the oldest distinctions among courses resulted
in a dichotomy between credit ané non-credit courses. At one
tiﬁe all remedial work was classified as non-credit; the term
"bone head" English was used a generation ago to describe
“make-dp? or remedial English courses.. Other kinds of courses,
for example, those with little theoretical content and focused

on current issues,. were not only denied credit, but were not

even given the dignity of a course number. Very old-time pro-

_fessors like to tell how they made relevant their subject

‘speciality ovér E?e dinner table with a few students in attend-

énce, but not for grade or credit.
To say that things have changed is to magsively under-.’ {
state current creditvusage._ One of Florida's public universities

ofJLrs a series of credit courses which, although providing

[
- O Ed
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students with exploratory inter-vor multi-disciplinary subject
matter, sound like non-credit adult education community instruc-*
tional service offerings.* Another Florida university has,
througn,its student government association, 6rganized a large ~
set of "leisurg" courses, many with faculty instructors teach-
ing their most current research results or reporting on recent
international field trips--all non-credit. These very different
approaches to what constitutes a credit course represent the
enormous divergence,which has emerged among higher education
institutions. Such experiences are certainly not uni&ue to
Florida.

4
The information in Table 1, from official Florida

s%urces, indicates the increasing variety 6?’heans"by which
learning is assessed and for which credit is awardéd;?710720'
The list is probably intomplete because new;means of assessment
are emerging almost weekly. The items in the table come from
state system official rules and documents; but do not include
the unique assessment efforté of each university and community

college. ,

Severallhigher education authorities have shggested

over the years that‘other learning strategies need to be

*This university has purged its currficulum and catalog ™
listings by removing "The Monster and the Movies," "Dues, Blues
and Langston Hughes," and others such as "A History of Baseball";
all were legitimate credit courses at one/gime.
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TABLE 1

Kinds of Credit Which Can Be Earned In
Addition To Regular Academic Credit
(if certain qualifications are met)*

1. Dual enrollment credits in college-level academic
courses completed by a high school student at an
accredited collegiate institution prior to com-
pletion of high school;a

2. Credit equivalents for the secondary advanced
placement programs of CEEB;®

3. Credit eqtivalents for passage of the College Level
Examination Program tests;?2

4. Credit for passage of an e
ation; ‘

mption or waiver examin-

o 0 Ce ,
ap oprlate:}ecognized standardized insti-
artmental examinations, including USST__

5. Credits for
tutional or
subject tes

6. Credit from
(USAFI) ;b

Unifed States armed forces institute

7. Credit from off-campus program courses, except for
DISs's;¢C

8. Undergraduate credit for courses taken at an institu-
tion participating in the program of interinstitutional
transient registration;® :

R 9. Academic credit for cooperative (i.e., work-study) edg— .
cation experiences;®

10. Admission to upper divis%on by students transferring
P from a community college'is based on several factors
including 60 semester hours of academic work "exclusive
of occugztional cofirses and basic required physical edu-
cation. :

*Note: no special mentions are made here about credit awarded
for. correspondence study, military experience or life experience;
howevér, the first two are accepted by most universities and the
Florida Articulation Coordinating Committees is working on credit
guidelines for the last one. '

a. Mentioned for both community c@lleges and universities.
b. Mentioned for community college only.
c. Mentioned for universities only. '

ERIC o




11.

12.
13.

14.

15.

16.

17.

TABLE l1--Continued

"acceptance of course credits for transfers jrom such
degree or certificate programs [different from the.
associate of arts, which is the basic transfer degree
of Florida community colleges] will be evaluated by,
the senior level institution on the basis of applica-
bility of the course to the baccalaureate program 1n
the major f1e1d of the student."€

Credit earned,from an external degree program; €

Graduate credit for courses taken at an institution
participating in the traveling scholars programs; €

Both credit and non-credit courses may be offered
through continuing education;€ .

Employed public school teachers may participate through
communltg colleges in the programs at_teacher education
centers; -

Non-credit discussjon groups permitted under certain
conditions;C¢ &\\

Community college system of cla551fy1ng courses and pro-
grams for funding purposes:

(1) Advanced and professional - Advanced
and profe551onal includes all courses for which
credit is awarded in fields of study or disciplines’
designed primarily for programs of study leading to
a baccalaureate degree and all courses supportive
of study in these disciplines.

( Occupational - Occupational includes all
vocatidnal/technical college credit and non- credlt
courses designed primarily for programs of study
leading to an associate of science degree, a certi-
ficate or an award, including courses for upgrading
and retraining deslgned for immediate employment.,

. Also included are courses in agricultural, distri-
butiv health, home economics, industrial, office/
businessg, and techn1ca1 education.

= (3) Developmental - Developmental includes
all- courses in compensatory programs for all fields
of study designed to meet the needs of the educa-
tionally disavantaged student including ‘remedial,
functional, literacy and high school completion
courses. Compensatory education programs shall
consist of a group of interdependent activities
and special types of educational experiences de-
signed to meet the specific academic and personal

11
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TABLE l1--Continued

needs of educationally disadvantaged students
whose need for such programs of .,gpecial in-
struction results from poverty, neglect, delin-
quency, curriculum deficiences, cultural
attitudes, or cultural or linguistic insulation
from the community at large. A compensatory
education program must include attention to
subject matter remediation, development of
competencies, and change of attitudes. It is
addressed to increasing the likelihood of :
success at the entry level of any certificate -
or degree program of the college.

(4) Community instructional services-
Community instguctional services includes
organized non-credit 1nstruct10nal activities
conducted within guldellnes adopted by the ,€>
State Board of Education. 6A-14.761.

L.

SOURCE: Florida Statutes and Florida Administrative Code,
in compilations through 1979, plus othler, more

, current rules. These and the entire results of

¢ the search of official sources are summarized in
Appendix C.

v

[3

developed and used to replace the old credit and degree

I

systems. Competency~based learning has often been .pggested

as such a means. Closer inspection of it, though, indicates

that it is both part of an instructional strategy and a .special

assessment procedure; for e&ample,.individualized instruction
‘may be part of a cqxife of competency-based program of studies
‘which uses performance objectives. Competency-based assessment
would appear to be more related to ce;tification, e.g., for
completion of a set of program requi}ementa rather than for
assessing the resylts of a single course. “n any evenés it
appears that competency-based programs will have their results

awarded regular credit for a variety of purposes, including

12
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gfaC111tat;on of 1nter 1nst1tutLonal transfer of students.
Lev1ne d1scuSsJ§ th1s and a varlety of matters about

. credlt and aegrees, of partlcular 1nterest is h1s summary
of the pros.and cons of credlt as. complled by Barbar

Burn. 21,165~ 167' After con51der1ng the ‘strengths and weak-'

nesses of credit w1th‘ne1thér side an obv1o@s w1nner, Lev1ne )

d1scusses colleges Whlch have developed 1nnovat1ve programs
' or total currlcula to offset the negatlve consequences of

the credlt system; New College of the University of South.

v
[

Florlda is included as an example a . a .

Item l7 1n Table l was . 1ncluded because it deflnes f”\

credit and non-credrt and does so in a very different way
\ -

than for other educatlonal programs or courses. It-should *

be noted that no spec1al recognltion was given to insti-

tutional creﬁlt or any other 1rregular forms of credlt;"
o ‘ this omission does not mean that usage orvrecognitlon

of other credit forms in different state.or institutional,

~documents shoﬁld,ﬂm&t exist., The varieties of occupational

credit sturned out to be pne of the most confusing and com-

plex issues addressed in this study; tinderstanding them

,requires some information abgut cﬁmpletion awards, kinds of
: v/

programs and leg1slat1ve higtory. ,

- In a 1973 study of accredited two-year colleges in

'I..J i

T . the South, publlshed by the Southern Assoclatlon of. Colleges

%,l,add Schools,'the authors asserted that all college currlcula

fell into one of four categories:



degree programs deslgned for transfer
' to senior institutions;

‘\
degree programs in vocatlonal technical
education;

Y

non-degree programs in vocatlonal technlcal
- ‘ education; and

‘non-cxedit_programs in adult and continujng
education.7,25-27. .. v

) gheAfirst'set ofvcurricula were desoribed as the typicalw

lower division transfer liberal arts programs. The programs

in the second group were labeled sem1 professlonal and

technloal They had the standard descrlptlon of curri-

‘cula for preparatlon of students for 1mmed1ate employment ;

howeVer, the report also stated that some of. the. programs

W prepared students for transfer to spec1alJ.zed programs

¥
at four-year institutions. The thlrd group of programs

, Were those for tralnlng students in skllled and semi-skilled

. . occupatlons. The fourth group included programs for adults

who wanted to improve or extend their knowledge, or wanted

-~ skills in vocational or avocational argas. The 1973 date

of the report explains in 1arge part the absence of the term

"postsecondary” in "the descrlptlons for groulf two or three.
, ~
. The most current and still progress1ng -change today from

this ‘quartet is the removal of ocoﬁﬁatlonal updating courses

from group four. ' The 1973ﬁreport understated the actual

expan51on in the number of occupatlon programs and enroll-

~-

ments. These developments represent‘the dy?pmlcs of change
just.durgng.the 1970's




The concept of the technician‘as someone who has
completed rigorous college;level stuay, or.its‘equivalent,
in an occupatlonal f1eld is. ga1n1ng in 1mportance. Whenever

college level” is used to descrlbe an occupational program
the terms can be @ecoded to mean that the courses in the
program will almost always (today) be assigned some form of

college credit. ‘The deflnltlon of technical programs as

those be1ng two years in length but less than four’apparently

1sﬁcommon concept. In the 1979 Occugatlonal Education volume

of the College Blue Book, its 1ntroductlon contains de—

scriptive information of a contradlctory nature, but only

'so if a reader assumes that only one educational program

-

model exists for the education of technicians.27,ix.
The'editors,subscribe,to the two-year college‘plan, but
point out that some technical training programs may begin

in .the 1lth or 12th grade, although most programs are said
to be oost-high school in character. They assert that trade
and techn1cal schools almost always offer post—hlgh school
programs.

The definitions the editors use for tneir completion
awards indicate varying lengths for programs, which raises
gquestions about the character and credit awards for the 850
technical curricula listed for the more than 8000 business,
trade and technical schools.

As used herein, a certificate refers to a formal

award for the 'successful completion of a program

of less than one year in length. A diploma
refers to a program of one year or more but less

7
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N

than two years in length. The Associate
degree refers to the two-year programs,

' generally found at Junlor and community
colleges.27/X.

Clearly this guidebook covers both technical and skill pro-
grémsg even though it does not so state. Incidentally,
this ié not’'a unique definition for diploma, which térm is
almost never used.fér occupationai Program completions by
Florida's community college officials; it is used this

way at a public Area Vocational-Technical Center which is

a part of a Florida public school district. In many ways
the preceding description summarizes'the\confusing mixture
of occupational education arrangements in the United States
and Florida at this time; “

' Mosfndiscussions of credit usually refer Eo the
cfedit awarded. Any review of the credit available from
examinations, courses completed successfully and so on,
implicitly refe;s to the credit assigneé to these learning
activities. The means by which credit is assigned to a
learning experience before the credit is evéf awarded is

either an informal or a véry formal process.. A description

of the latter may be found in the 1979 National Guide to

Credit Recommendations for Non-Collegiate Obd;ses, by the

American Council on Education.26 1n almost all ways the
text material and Appendix B of the Guide provide the
ultimate model for rationally Essigning credit to any
educational experience, not just non-coliegiate courses.

This publication's recommendations should be very helpful
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' o sl o -~
to the persons involved in converting courses from one
calendarbto another or from one credit unit system,

e.g., clock hours, to another.17- . Pollowing are some
of the Guide's recommendations which are relevant to / N
problems of concern in this study. )
» l.a. The.material presented in each [technical]
course must be on the postsecondary level.

d. The course should serve people who can use

the credit recommendatidns toward a post-
- secondary credential.

e. . . . Correspondence and indepehdent study
courses must include a proctored examination
administered under secure conditions.

f. Courses conducted over an extended period
of time should normally contaln at least
30 hours of instruction.

g. Intensive courses should normally contain
at least 35-40 hours of instruction (5 days). .

" h. Intensive technical courses involving lab-
oratory or workshop exercises should normally N
be at least 70-80 hours of instruction (10
days).

i.  Individual courses that do not meet the above
time requlrements may be grouped together for -
purposes of review.

9.c. Duration and concentration of effort in re-
lationship to the generally accepted practice
for determining credit in postsecondary insti-
tutions. Normally, academic credit is assigned

- on the basis of one semester credit hour for
each 15 classroom contact hours plus 30 hours
of outside preparation or equivalent; one sem-
ester credit hour for each 30 hours of labora-
tory work plus necessary outside preparation
Or equivalent; one semester credit for not
less than 45 hours of shop instruction (contact

o hours or equivalent).

a B 1
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If appropriate, a single-credit recommendation
o , is established for [a] group of courses and

it applies only when a student has completed

all of them.

Reasons given for failure-to recommend credit
have included: (1) the course is too limited
in scope or too narrowly focused to be com-
parable to college programs; (2) the material
presented in the course is not comparable to
courses offered by colleges and universities;...

10. Credit recommendations will be reported in the
following categories:

l. Vocational Certificate: This category

describes course work of the type normally

.found in nondegree (certificate) programs,

which are usually a year or less in length

and designed to provide students.with occupa-
. »tional skills. They can also be found in some
curricula leading to associate degrees in
applied science [AAS]. Course content is
specialized and the accompanying shop, lab-
oratory, or .similar practical components
emphasize procedural more than analytical
skills.

2. Lower Division Baccalaureate/Associate Degree:
This category describes course work of the type
normally found in the first two years of bacca-
laureate program and in programs leading to the
Associate in Arts, Associate in Science, or the
Associate in Applied Science degree. The in-
struction stresses development of analytical
abilities at the introductory level. Verbal;
mathematical, and scientific concepts associated
with an academic discipline are introduced, as
are basic principles. Occupationally oriented
courses in this category are normally designeq

to ;prepare a student to function as a &%%hgégumm _
in a particular field. . . .26,xi-xix,193-195. .
[Underlined emphasis added. ]

v

The above guidelings,_and the portions not quoted, can be help-—

ful in comprehending the emerging issues about occupational

credit. It should be noted .that ACE is recommending a standard

formula for caldulating whatever form of credit is assigned,

ERIC- | . 18




‘0‘ but that thoughtful examination of course syllabusses, textbooks,
examinatipns; and so[bn mustlbe the heart of course evaluations:
The system of Virginia Coﬁlmunity Colleges has assigned all of
its courses a uniform course number and used one form of credit
for all technical and what appear to be skill-level courses.
Thus, there is at least one state which has confronted the pro-
biéms of credit rationally. ,, .

In the next section other national guidelines are

examined which will focus on transfer of credit.

I

19




15

© v

III. National Guidelines For Transfer of Credit

In the United States in recent years a number of

reports have been publlshed about credlt for military

service, for employment and tralnlng, ‘and for other ex-
periences; included in them aré inventories of local
institutional practices about accepting or awarding.
credit. Some of these publications make recommendations
to institutions about the amount of credit which can be
legitimetely assigned to these various learning or'living
experiences. 13726;34;39. |
| One of the first sets of national guidelines
about transfer of credit was published in early 1978 by
the Council on Postsecondary Acc;editatient(COPA), a ‘
national coordinating group for 511 regional, professional, -
and technical’accrediting associetions. The evaluation
and aseignment of credit for nonetraditional learning
like that mentioned above results in credit which is very
difficult to transfer; the transfer of regular course

v

work is still a problem because of program requirements

at the feceiving institution and so on. 29. The COPA

‘statement appeared as an end paper to6 a voluminous list
of institutions’ accredited in the United States. The
_guidelines stated that:
- Transfer of credit f¥om one institution to
. another involves at least three considerations:
L

° The educational quality of the work transferred.

® The comparability of the courses previously taken
to¥those offered by the receiving institution.
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° The educational and occupational goals Jf
the student. ‘

Accreditation speaks only to t

considerations. It indicates, that the institu-
tion or program has inet certain requirements
that represent minimum standards of educational
quality. L :

One accredited institution, theréfore, should
be willing to consider for transfer purposes
the credits from another. accheditéd-institution,

- and then should apply its o judgement as to
the comparability of the courses and their
appropriateness to the student's declared
educational and occupational goals., No accredi-
ted institution should refuse to consider transfer
credits from another accredited institutien siniply
because of thg:@ype of accreditation.

As enrollments of 18-22~year-old students start

to decline, beginning aBout 1980, it is expected

that traditional colleges and universities in-

creasingly will recruit students from different

kinds of institutions. They should begin now

to reevaluate their policies and practices with

regard to transfer of credits. (The f£dregoing

statement is not a policy document, either of

COPA or the American Council on Education [ACE].

It is presented solely for informatiog ggd

guidance to all interested parties.) 2+336.

The above statement presents a set of noble and
desiiable'goals. It g&bo provides a structure in which can
be placed the‘goals of the Statewide Course Numsering System,
the acfions of the Articulation Coordinating Committee, the
bilateral articulation agreements between &ny two-year college
and a university, and the voluntary arrangements for regional
consortia of community colleges and universities. All of
these Florida organizations relate in whole or in part to
the probleml of transferring credit for comparable courses

between accredited two-year and fourfyear‘inatitutions.

2
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-
. : T
Further evidence of the need for these intermediate

~agencies--between accrediting association and postsecondary
academic institutions--is contained in the 1977 report,

Statewide Articulation Agreements, by the American Associ-

ation of Collegiate Registrars and Admissions'office:s
(AACRAO).37' In its survey of all 50 states in the summer
of 1976, the Association received no reply from three states;

respondents in 10 states indicated no formal articulation
*
agreements were in existence.

Each of the remaining 37 states reported
some type of articulation activity--nearly
all are statewide in scope. They provided
written materials that ranged from one-page
documents to multi-page booklets and manuals
describing extensive programs. Members of
the [AACRAO] subcommittee have carefully
reviewed each response and have produced a
one-page "fact-sheet" for inclusion in this
publication. Because of the volume of data
provided by many states, it was necessary to
summarize and condense much information. . .37,1-2.

These one-paée‘state "fact sheets” indicated an enormous
diversity of ﬁransfer-for-credit policies. They‘also indie
cated that the States of Arizona, Florida, Hawaii, Nevada

and Virginia had coufSe equivalency systems of some kind,

all at the lower divisioﬁrlgvel; Florida's system, of course,
includes £he upper di;ision. Florida and Virginia are appar-
ently the oniy states with ‘common numbering systems. Many of
the other states encouraged courae-by-coufse evaluation by the

receiving institution. Only one state, Montana, said its

institﬁtions would accept all credits at face value on the

transcript of a Montana student coming from an accredited

“

R<
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‘Montana college or university. Most states are probably

“:;like South Carolina where acceptability-of transfer credit

ranges from none to all among its various postsecondary

institutions. 22°

-

A revised version of the rlier COPA statement on

transfer of. credit may be found\in |the 1979 edition of

Transfer Credit Practices of Selected Educational Institu-

tions, published by the American Association of Collegiate
Registrars.and Admissions Officers.38: This version, now
three"pages( was*agree& to by COPA, AACRAO and ACE in 1978;
it is titled "Transfer and Award of Academic Credit." The
importance and impact of non-formal as well as formal
education is emphasized throughout; the importance of
helping all kinds of students meét their educatioqgl éoals
and objectives is also emphasized.

The new' trinity, based on rhe COPA one quoted
earlier, states: o

!

Transfer credit from one institﬁtion to another
involves at least three considerations:
_ J A

v

(1) the educational quality of the institution
from which the student transfers;

(2) the comparability of the nature, content,

and level of credit earned to that offered
by the receiving institution; and

(3) the appropriateness and applicability of
the credit _earned to the programs offered

) byfthe recelving institution, in light of
the student's educational goals.38,121.
In comparison with the CG%A statement, item (1) shifts

attention from the students' work being transferred, for

23
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. which grades would be available, to the quélity of the
institupign. As this éublication stated earlier: wA
"Accreditation indipates that the institutioh or program
has met certain requirements that represent minimum
standards of educational quality." 38,1v. The emphasis
in the entire text is on the fact of minimum quality.

’

The reason for this emphasis is that "Acceptance of credit ...

~usually refers to a process of evaluating a transcript
submitted by another ihstitutipn for a student who has
completed work at that institution." Thus, thg/;i%st

14

) item was changed to emphasize‘Fhe overall quality of an
institution, not just some specific .activities of it.
ﬁowevét, accreditation extends not just to the institution
through regional bodies, but to some programs through >
appropriate professional associations; of course, all must
be recognized by COPA.

There is no hig} that an unaccredited institution
or program is of poor quality; nor is there the\EEEEEEES\
suggestion abou% what might constitute a higher thén mini-
mum quality institution or program. It is explained that
lack of adcreditation may have nothing to do with quality.

Also, for example, applicants from foreign institutions or

others with credit from extra-institutional settings require

special evaluations; sources for these evaluations are

identified. As the statement suggests, under the Amerigan
system of autonomous and diverse institutions of higher edu>

» .
cation, this matter is left to the judgement of the tran-

ERIC R
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script evaluation-clerk, admissions administrator or faculty

member from an appropriate program.

e —

T e e B L R e ) e

The new second item omits reference to a course,

substitutes credit for course, and stipuiates that compara-

-

bility should be determined by examining the nature, content,

and level of credit earned. These three characteristics of
the credit earned are ﬁo be compared betweén the sending and
receiving institutions. The terms “"content" and "level"

may be mqre commonly interpreted, but the "nature" of a credit
earned has an eighteenth-century ambiguousness about it that
knows no bounds. It seems readymgde(ig—g“palisz}guide1ine

to be interpreted permissively for the most geneXous or
archaic and pre&udiced judgement about a "meaningful leaining
experience."” The'interpfetation }n the statement of item

two makes a suggestion‘to avoid,’appérently, these very
difficulties: "Since accreditation does not address these
questions [nature, content and level], thia)information
must be obtained from catalogs and other materials and from

direct contact between knowledgeable and experienced faculty

and staff at both the receiving and sending institutions

lemphasis added];"38' This is a major change and improvement
over the old transfer statement; implementing it could be a
sizable undertaking. The change also introduces a new
structural component in tﬁe transfer evaluation process which

should sound familiar to educators in Florida.

Perhpas the Florida experience is miles ahead here:

L3
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the decision by faculty discipline.task forces (through the . -

o Statewide Course Numbering System) about what courses are

4ﬁ:__,ggmgé;gQle_pe;mitS—afj&éqement*by the most knowledgeable .

persons in the field. Also, the procedures déveloped for

equatiﬁg other kind%*éf evidence-of learning with credit | ~
award decisions by ihe Florida Articulation Coordinating ~
Committee, while leaving their appiicatifn to.institutional
officials, seems to work very wellﬁ- Howe?er,adgither .
group has been able to resolve the difficui£ issues about. - km‘ ]
transferability of occupational credit, eépecially'sincé *

. Florida's official rules prohibit transfer of all occupé-~

\ tiénal courses to the universities. ‘ ‘ .

The third item, like number one, shifts the focus ..

back to the institution; it adds the point that a student's

’edacation goals and the crédit earned should be considered
in relation to the programs of the receiving institutjors.
This stipulation appears in the official rules of the State
University System and in some university catalogs. One can
easily imagine that as the pressure grows for admitting any
‘applicant just to keep up FTE student fﬁnding, the very o~
educational mission of an institution could be challenged

by admitting too many students with inappropriate educational
goals or preparation. The most significan® po in the

interpretive statement about this item is not evident from a

reading of it.
At some institutions there may be differences
between the acceptance of credit for admission
purposes and the applicability of credit for
degree purposes. A receiving institution may

~ 20




accept preVious work, place a credit value
on it, and enter it on the transcript.
'However, the previous work, because of its’
nature [?] and not its inherent quality,

may be determined to have no—applicability- -
to a specific degree to be pursued by the
’student. _

Institutionsrhave a responsibility to make
this distinction, and its implications, clear
to students before they decide to enroll.
This should be a matter of full disclosure,
with the best interests of the gtudent-in
mind . . [Emphasis added. ] 38 122.
In Florida, a *nuld" form of this problem results when a
. student takes too‘many courses in a particular discipline
at & community college, then finds that only one of them"
will apply to a maior} that mostvof'the»others'will count
) only as electives; and’that only‘one or two are found
acceptable as, part of the general education requirement
for an A A. degree.v }
In summary, the 1979 joi?% statement by AACRAO,
~ACE and COPA substantially changed the. older one as:
(1) AACRAO s realism tempered COPA's 1dealism,
(2) ACE s and AACRAO's focus on institutions shifted
COPAﬂs attention from students back to its primary clientele'
group, the institutions;

‘;tion'was‘éiven to the need for inter-
institutional actiops faculty‘and;staff to facilitate
.transfer of credit darned, but no‘need was stated for formal
'articulation agenc1es or policies,

(4) Emphasis was given to the need for institutions'

to effectiVely, efficiently, fairly, and. without misunder=~

standing,-accept,tfansfer credit;
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(5) Recognition was explicit that American insti-
. . . ) 4 .
tutions of .higher education are divergent, autonomous, and
by implication, not particularly likely to uniformly accept
. - . L e . _,"A N h - . . .‘ . ) )
transfer credit, or even if ac¢cepting it, to uniformly apply

it to a student's major or degree pfogram.

2N
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and Continuing Education Units

The Southern Asgociation of Colleges and Schools is

N : ,
the regional accrediting agency for Florida. Below is Stan-

’

dard Three passed by itS§ College Delegate Assembly along

with the interpretationg/gyblished with it, by the Commission
. ' r :

‘on Colleges.

STANDARD THREE
Educational Program

The educational program must be clearly_ related
to the purposes of the institution. The relation-
ship between purposes, program, and their evaluation
must be demonstrated in policies and procedures of
admission, content of curricula, requirements for
graduation, instructional methods and procedures

. and quality of work required of the students.

An institution should have a well-defined and

clearly expressed policy .of admission. The admission
policy should be related to the educatidnal purposes
of the institution and should establish such quali-
tative and quantitative standards and criteria as

are necéssary to insure. the admission of students who
can benefit from the educational program. °

'The curricular offerings of an institution should be
clearly and accurately described in published materials.
Curricula should be dlrectly related and appropriate to
the purposes agd objectives of”the institution, to the
ability and preparation of the students admitted, and

. to the financial and instructional resources of the
institution.

- The principal focus of the total institution should
be on the education of students. Instruction is the
basic means of this end. Instructional techniques
and policies should express the purposes of the insti-
tution, as well as the specific objéctives of an indi-,
vidual course. Instruction, to be .effective, must be
evaluated continuously, and an institution should be
able to present evidence that efforts are being made
to improve instruction. Concern for improvement. of
instruction is a mark of institutional vitality.35,9.
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| Illustrations and Intérpretations
[of Standard Three])

l. Admission

It is recognized that there are methods of preparation
and forms of credentials distinct from the preparation
and diploma of a completed high school education which
may give evidence of an individual's ability to profit
from and make satisqug‘ry progress in the educational
programs of a particular:institution. Some examples of
such preparation or credentials are experience, study,
and passing of examiﬁations outside the high school
environment. Each institution must, however, assume
continuing responsibility for appropriate and documented
evaluation of its preparation and credential requirements
in terms of its own educational objectives and policies.

The policy with regard to accepting transfer credit should
be ciearIy defined. The quality of work for transferred
credits should be in keeping with the quality required of
all students of the institution. The student transferring
should be provided the opportunity to obtain information
concerning his/her standing prior to enrollment.

2. Curriculum

There should be a clearly defined process by which the
curriculum is reviewed and established. This process

should recognize the various roles of the faculty, the
administration, and the governing board.

The determination of general policy is' the responsibility
of the %overning board. = Such matters are the number and
types of degrees, the number and nature of the divisions,
schools, or colleges through which the curriculum is
administered, and the extent to which the.institution

" should offer graduate work are clearly areas over which
the governing board has final jurisdiction. The adminis-
tration and faculty are responsible for the development
of proposed academic programs and recommendations on
curricular changes for submission to the governing board.
They are also responsible for implementing the general
policy and arranging for the institution's academic
offerings as established by the board.

In a single-purpose institution responsibility for
curriculum control and administration should be asgigned

to a committee of the faculty and administrative officials.
A multi-purpose- institution might have an entity for each
division, school, or college, but should egtaElish a single

\
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‘coordinating body at the institution level. 1In
every case, areas of jurisdiction should be defined,
with the channels of communication and control
clearly established.

The scope and nature of the curriculum should be
related to the stated purposes of the institution

and should be in keeping with the available and pro-
jected resources, both financial and academic. Defi-
nite efforts should be made to avoid the proliferation
of "course offerings and degree programs. A small
institution with limited resources should not offer a
wide variety of major programs and degrees. New pro-
grams should be initiated only when a need can be
identifiéd and fully documented, and existing programs
should be evaluated periodically. There should be in
each undergraduate division a recognizable common
core of subject matter that expresses the educational
- philosophy of the institution. :

-]

In each degree program there should be an orderly and
identifiable sequence of courses with an adequate number
of hours required in courses above the elementary level
and with an appropriate system of prerequisites. The
institution should define clearly what 18 meant by a
major or a field of concentration, with stated minimums
an% maximums of hours required. There should be limita-
tions on the number of hours allowed in specialized areas.

Provision should be made for electives.

An institution must maintain a permanent file of course
des¢riptions adequate to inform students of course oon-
tent. '

-~

The development of pre-professional programs should be
related to future placement opportunities and locations.

Programs dgsigged to prepare students for employment in
technical or semi-professional occupations may lead to an
associate or higher degree. .,
Degree programs-. shall require high school graduation or

e equivalent for admission and shall contain a basic
core O eneral education. One component shall be courses:
designed to develop skill in oral and written communication.

In a non-degree occupational oriented program which has
no [?] general education component, the institution is
.encouraged to provide instruction in the basie skills of
oral and written communication.
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"Inverted," ["upside-down,"] "two plus two," or
similar programs must contain at the baccalaureate-
granting institution advanced credit hours of work
in the subject field consistent with similar degree
majors at the institutions [for AS degree students
transferring without sufficient general education,
but many technical/pre-professional courses ].

The catalog and other published materials concerning

all institutional offerings on and off campus, should
accurately and honestly reflect the academic resources o
of the institution. ;

Congruency with institutional purposes should be a
pPrimary consideration in reviewing all curricular
changes. Existing programs should also be evaluated
periodically for consistency with instructional
purposes.

3. Instruction

-

In certain professional, vocational, and technital
Programs, particularly the allied health areas,
appropriate and meaningful clinical and other affili-
ations with outside agencies are essential. 1In all"
such cases, learning experiences for which credit is
awarded must be under the full control and supervision
of the educational institution. .When two or more
institutions are operating consortium arrangements for"-
the exchange of students or credits,- all the partici-~- .
pating institutions should be accredited to offer.
credit work at the appropriate degree level.

For technical, vocational, and specialized programs, the ¢
institution must demonstrate that an effective relation-

ship exists between curriculum content and current

practices in business and industry. The use of lay N
advisory committees and a comprehensive follow-up program

of graduates are means commonly used for the eva%_gasign

of .effectiveness in meeting program objectives.32>,9-13.

[All underlined words marked for emphasis. ]

Clearly, the Standard is general and the interpretation

are broad gauge. The reason for this may be that the Associa-

tion accredits both two-year and four-year institutions,‘but~ )

only one set of standards. The Southern Association did have

32
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separate stagdards until about 1970.°
To\examine the possible differences in accrediting
standards for two-year institutions only, rather than con-
-~ sider only a single set for two- and four-year institutions,

;; éf‘*?a.handbook was obtained from the Accrediting Commission
e

~,ﬁnfnof Community and Junior Colleges of the Western Association

.

14. This Association, an accrediting

of Schools and Colleges.
agency for postsecondary institutions in California, Hawaii,
and off-shore entities, qulishes sepa;ate standards for all
two-year institutions. 1Its Handbook indicated a concern for
the credits and programs of non-acérediteq institutions
sending students and of credit from non-traditional prog;éms.
A minor reference was made to occupational programs. Thus,,
these separate Etandards seem little better than those from
the Southern Association; in fact, the organizatioh, inter-
prefatidh and questions to visiting'team members of the
Southern Association, published in separate manuals, are much
more focuéed and clearly writtén.22;23' |
In the Southern Association policies quoted above,
development of the academic progrém is identified as a responsi-
bility of the administration and faculty. It is emphaéized
throughout that the curriculum sﬁbuld be related.td‘the étated
. purposes of the institution. Other importaht policy matters
abéut the management of the curriculum are also presented.
However, gothing is said about the need for articulation

policies or mechanisms; the interpretations do mention that

an institutional policy on transfer credit should be in

o
o
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existence. Mention is made only about that‘portidn of

océupational programs which offer credit as if this were
an infrequent practice. _The self-study manugl of thé
ssociation suggests some questions which do recognize

the existence of both degree and ngg:degree occupational

A

programs.

If degree programs are designed to prepare
students in technical or semi-professional
occupations, do they require high school
graduation or the equivalent? Show that

degree programs contain a basic core of

general education? What courses are pro- .
vided to develop skill in oral and written
communication? . :

In nondegree, occuphtionally oriented pro-
grams, describe and evaluate the efforts
made by the institution to provide instruc-

tion in the basic sk%ils of oral and written
communication.22,20-21. [Emphasis added.]
The distinction in this quotation between degree technical
and non-degree occupational prograés centgrs squarely on the
general education component, which is to be  fully developed
for the former, but very spare and basic in the latter. The

AA degree in Florida has as its central curriculum concept

a requirement of 36 semester hours in general education; the

A8 (and sometimes the AAS) degree programs require as

little as lé and as many as 26 hours of general education.
It should be noted that.the non-ngg?e occupational programs
in Fibrida often require very basic communication and mathe-
hatics courses, but.they-haVe no counterparts in the regular
cufricula of the community colleges or lower division of the

four-year universities.

®
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The Southern Association has a Standard (Nine),

titled Special ﬁctivities, which.discusses a variety of non-

credit and credit aqtivities.35'30'31; The credit activities

—

relate to the awarding of credit for experimental learnirdg,

'contracts for educational programs, nontraditidnal degree

programs and off-campus instruction. The concept and
applicdtion of the Continuing Education Unit (CEu)_ig)this
Standard is the common idea which ties together éhe dis-
parate - subgroups of étedit‘and non-credit activitieg,
Below is the CEJ‘hefinition séction from the Standard

and the illustrations of activities for which the CEU

-

is often awarded.
5. The Continuing Education Unit.

The continuing education unit (C.E.U.) should be
used as the basic means for recognizing an individw--
‘'ual's participation in, and for recording an insti-
tution's offering of, noncredit classes, courses,

and programs. A C.E.U. is defined as ten contact
hours of participation in an _.organized continuing
education (adult or extension) experience under
responsible sponsorship, capable direction, and
gualified instruction. There are two types of C.E.U.
. applications, Individual and Institutional. o

The following criteria are to be utilized for the,
' _awarding of Individual C.E.U.'s:

a. The noncredit activitty is planned in response to
an assessment of educational need for a specific target
population.

[y

b./ There is a statement of objectives and rationale.

c. Content is selected and is organized in a sequen-
tial manner.

d. There is evidence of pre-planning which should
include opportunity for input by a representative of
the target group to be served, the faculty area having
content expertise, and continuing education personnel.



e. The activity is of an instructional nature and
is sponsored or approved by” an academic or adminis-
trative unit of the institution best qualified to
affect the quality of the program content and to
approve the resource personnel utilized. ’

f. There is a provision for.registration.for.individ-
ual participants and to provide data for institutional

reporting.

g. Appropriate evaluation procedures are utilized
and criteria are established for awarding C.E.U.'s

to individual students prior’ to the beginning of the
activity. This may include the evaluation of student
performance, instructional procedures, and course
effectiveness.

Noncredit offerings which do not meet the individual
C.E.U. criteria should be accounted for only in terms
of the Institutional C.E.U.; no Individual C.E.U.'s
should be awarded. Normally these noncredit offerings
will be less structured and more informal in nature.

Neither Individual nor Institutional C.E.U.'s normally
should be used to recognize or account for participation

in entertainment, social, ox athletic activities. Insti-
tutional C.E.U.'s should meet the following criteria:

a. The activity is a planned educational experience of
a continuing education nature.

b. The activity is sponsored by an academic or adminis-
trative unit of the institution qualified to affect the
quality of the program content and to select and approve
the resource personnel utilized.

C. Record of attendance is required for institutional
reporting use and a file of program materials will be
maintained by the administrative unit for special
activities. Attendance rgcords may be in terms of an
accurate headcount.35,33-34. ’
: \

10. Conferences and ,tnstitutes

Conferences and institutes and their many variations are
an important part of the special activities programs of
many institutions. For purposes of identification and
clarification the following categories and definitions
may be useful: , ®
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CONFERENCE

days' duration, attended by a fairly large number

of people. A conference will Have a central theme

but is often loosely structured to cover a wide

range of topics. The emphasis is on prepared *%N‘J//"
presentations by authoritative gpeakers, although

division intd small-group sessions for discussion

purposes is often a related activity.

INSTITUTE

Generally similar to a conference, but more tightly
structured to provide a more systematic development
ts theme, with the emphasis more on providin

1nstruction in principles and techniques than on
genheral information. Participants are usually in-
dividuals who already have some competence in the
field of interest. Institute programs may have
certain continuity, meeting on a yearly basis for
~example.

A general type of'Meeting usually of one or more ‘
|

SHORT COURSE Sr— ‘ #

A sequential offering, as a rule under a 8ingle
instructor, meeting on a regular basis for a stipu-
lated number of class sessions over a short period

of time (e.g., one to three weeks). Quizzes and
examinations may be given depending upon the deter-
mination of requirements. The noncredit course under
“the public .service definition may resemble the credit
course 1n everything but the awardiqg of credit. It
may also be more informal and more flexible in its
approach in order to meet the needs of students.

WORKSHOP , 4

Usually meets for a continual period of time over a
period of one or more days. The distinguishing ~
feature of the workshop is that it c¢ombines instruction
with laboratory or experimental activity for the parti-
cipants. The emphasis is more likely to be on sgkill
training than on general principles.

SEMINAR

A small grouping of Reople with the primary emphasis
on discussion under a leader or resource person oOr
persons. iIn continuing higher education, a seminar '
is more likely to be a one-time oiferlng, although it

may continue for several days. . [

37
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SPECIAL TRAINING PROGRAM

A skill program which offers a combination of instruc-
tion and practice. The approach is usually on a more
- inaivIauaEizea basis than a workshop. '

,/ - For all of the above conference and institute‘programs,
the administrative unit for special activities should
provide for a systematic evaluation to assess the
effectiveness of the institution in achieving individ-~

ual and programmatie goals.

These programs and the amount of credit or C.E.U.'s

for each should be determined in advance through the
regular channels of the administrative unit for special
activities in cooperation with the appropriate deans
and departments of the institution.

11. On-Campus Programs 1

Many of the specidl activities of an institution are
conducted on.campus. Such programs include indegen-
dent and correspondence study, evening classes and
special summer sessions wﬁIcE are not a part of the
regular schedule and curriculum of the institution,
and other types of programs which are conducted on
campus in‘ continuing education and adult and extension
.activities which do not fit the usual format or struc-
ture of the.institution¥s regular education program
(e.g., conferences, institutes, short courses, workshops,
, : seminars, gpecial training programs, weekend college,
.,/ mini-college programs, newspaper, TV, and other media-
courses or programs). Ct

The administrative unit for special activities should

provide for a systematic evaluation of on-campus special

activity programs to assess the effectiveness of the

institution in achieving individual and prbgrammatic

goals. ’ :
These programs and the amount of credit for C.E.U.'s

. for each should be determined in advance through the
regular channels of the administrative unit for special
activities in cooperation with the agprbpriate deans
and departments of the institution.335,36-38 . [a])
underlines added for emphasis.]) " )

4 The formal definition restricts eligibility of pro-
grams to award CEU's for those activities which are

‘ sponsored by an administrative or academic unit of an insti-
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tution; excluded, it seems, woﬁld 16 programs sponsored
wholly by external orgénizations, although an educational
and an external organization may jointly sponsor programs.
There ére various_kinds/ of programs which are excluded also,
such as tﬁose devoted to social, leisure or athletic acti%i-
ties. The grounds for inclusion are that a pyogram muézk
.bekg:structional»in character; thus football dlinics may he
incXuded but attendance at dthletic games is not.

One of the aﬂticipéted problems identified early in
the use of CEU's was.that theré Jppeared to be no partié-

B ular way by which to equate--even if that appeared to be

desirable--the CEU's with academic credit.l9- subsequently, "

for accouﬁtability, budgeting and funding, the'CEU was o
_said to be "worth" one-tenth of a credit hour; i.e., ten

'CEU's would be equal to one credit hour. 'This conversion
equation was incorporated in the Southern Association S£andard
quoted above, which, incidentally, is the only regionally
accrggiting association to incorporate CEU policies in its
standards. The educational evaluation procedures by which an
individual might convert CEU's to academic credit have not

been devgloped.norhave'such conversion methods been recommended
by any of the nationé} or regional professional associations.
In fact, some Florida universities have practices which require

that students be notified that such conversion is virtually

impossible. Of course, university 6r college transfer admisc !
.sions officers may evaluate a CEU transcript and decide \\,/::Z::;>

>
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v

that some of the learning experienies on it are worthy ‘ 9
of general elective or specific course credit; a depart- |
ment chairperson maf do the same. ,
A dumber of Florida community colleges use CEU's
according to the information in their 1579-1981 catalogs;.

it also seems probable that most of the remainder use CEU's ~ .

but .to determine this other documents woufa‘have to be surveyed,

. ’
e.g., term talendar publications and special continuing education

apgnouncements and catalogs. One or two college‘catalogs indi- ¢

e

cated that CEQ'S were assigned to non-degree, non;college D)

A

‘credit vocational courses. However, many other practices were

v

found which the colleges used @ assigh and/or record some
. . .

unit of learning for enrollment in the non~degree, non-college

v a

credit courses. The variety of dredit practiges used by
Florida's 28 community colleges can be seen in page ? of :I‘ab,le 2, i
(p. 57). The research to build thislirble revealeq a number of
colleges awarding some kind of institutional units or credips.

However, there was no relationship found between use of Fhe
term "institutional®~ and award of institutional CEU's.
Again, one college did specificariy indicaée that it gave
CEU's for occupational courses. "Jﬁ*7

In the earlx/ghages of this project it appeared that
the CEU would be\ an approp;iq&F instructional unit to used
for many of the unusual college courses. However, talks with

a few registrars indicated that® the current fundiﬁg formula

was stimulating (driving) their administrato 4o develop
~

b
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‘credit-like equiValent uhits, e.g., one instructional unit

wasto be defined as equal to one class ‘hour‘ per week for a
semester of 16 weeks of instruction, which is also the defi-
~ . ) .

nition of academic credit. To-the'academichpurist, such a

' move might seém aqhacieus or pbtentially debasing»of'academic

credlt Althoug* that perceptlon ‘may exist and persist, one
state, V1rg1n1a, has a communlty collége syst@;§ah1ch has con-.

verted all of its course offerings to a common numbering sys-

2

tem and a uniform set of credits. Florida seems to be rapidly

retreating from its confusing practices to an even more ton-

fusing system_ of occupational credit and non-credit measures.

As theavariety revealed in Table 2 indicates,vmﬁeh would have

to be done*even in the‘bommunity colleges, to say'nothing'about

N
»

the effort required for the public school vocatidnal centers,

to shape even these practlces into a ratlonal system.17'

~ _concept of credit\br~se§irother unit? The ‘CEU does not seem

In summary, the Southern Reglonal Accredltlng Assoc1at10n

provldes exten81ve 1nformat10n about the use of the CEU as an

"alternaty?% to no cred1t.be1ng assigned appropriate courses.
But, the Association guidelines are spare to non-existent about
“how an_ihstitut;on should cope with the (ever?) expandiny occu-

“pational'offerin%s at the postsecondary and secondary levels:

_ Is there to be a staﬁdardized‘unitnof‘instrudtion based on the

e

to be appropriate for precollege secondary- level occupational-

- yocational offerings. . " | . ' ' -

S

’

-
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V. Concepts, Definitions and Practices

The minimal guidance provided hy the standards and
1nterpretat10ns of the regional accred1t1ng agencies for |
resolv1ng the problems of credit should not be too sur-
pr1s1ng; Thelr focus is on the . ab111ty of an institution
to develop and move toward ach1evement of reallstlc educa-~
tional goals and objectives. 'Problems with credit, it :
seems, represent detalls aboutvlmportant ‘but mundane matters.

The federal and state governments have found it
necessary to develop concepts for reportlng educational

: act1v1t1es, 1nclud1ng spec1f1cat10n9‘and deflnltlons for
.the most mlnute data elements.w The efforts arlse from a
cr1t1cal need to bring some order out of a chaos of  termi-
nology. - The natlonWLde drives for greater accountablllty
by government officials in the use of tax dollars continues
and supports these efforts. The need to devise reports

[y

with standard deflnltlons arose‘mhen the offsprlng of World

~

-

‘War .II veterans ‘moved en masse through the public schools and
colleges in the 1950's and ‘1960's.  The current large puhlic.
'eontributiOns to support postsecondary education have renewed’
publlc interest in the inputs and outputs of the lnstltutlons'
and aqaln relnforced the older historic need for greater
terminology clarity. Thus,«it seems that the expansion of
education has outrun the ahilitv of analysts to conceptualize

and meaningfully classify its current activities. .In this

. section tHe concept of credit and its near ‘and distant rela-

Pl
»
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)

tives will be examined; a review of the important relation-

ships of program ?oncepts to kinds of credit concludes this
A 5 pa
section. ’

.

[

National Definitions and State Practices.
]

Several studies report that the credit system began

in the 1870's in the United statesgl' "Colleges needed some

'mechanism for keeping track of the comparatiVe academic

worth of the courses students took and of student progress

-

toward their degrees." The spread of secondary schools
in the decade of 1870-80 resulted in adoption of a variety
of credit-like units; the leaders of higher education then

recommended various systems of counts, points or units.

*

Several regional aSséciat;ons advocatedbadoption of the

4

unit concept in 1900. Harvard's preSident, Charles 'W. Eliot,

‘was in 1906 chairman of the board of The Carnegie Foundation
- ~ s

for the Advancement of Teaching; hg was an early advocate of

the unit concept of credit, i.e., one year of work in a sub-
ject. _He won out as a }esﬁlt'of the Foundation's offering
"coilege faculty a.pensidn if their»instituiibn conformed to
certain standards, one of which was 'to require 14 units of
high school credit' for -admission, each unit signifying five
Hrecitétions a week throughott the year" in any one of four sub-
jects. The unit became known as the "Carnegie Unit" and is
predohinant today ig American secongary schools. The stan-

‘ dardiéed collegecredit concept also was adopted widely in

the early 1900's in tandem with the Carnegie Unit, but on

[ 4
a different basis. B

43
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Levine's definition of college credit captures most
of the current meaning:

v - - The credit is a time~based, quantitative measure

‘ : assigned to courses or course-equivalent learning.
It is usually defined as 50 minutes of instruction
per week for_ a term. As terms vary in length
credits are usually referred to as semester or
quarter credits. Unjts and credit hour are syn-
onyms for credit.21,156.

-

Althopgh there have been periodic reactions against
the relating of learning to periods of time, the credit is
still the most widely used means by which learning is certi-
fied as completed from cdurses or other experiéhces. Its l,\
use in this form is sometimes undergirded with the idea tﬂat ) //)
all learning lnvolves activity; it is ﬁot éassive, for activ-

ity takes time, and, therefore, learning always involves the

'passége of time. The formulation of a standard credit hour
permitted quantitative comparisondbetween prdgrams and their
components; some qualitative information developed when grade
péints were calculated or "before apd after" learning was,
iasseséed and the net addition of knowledge found.

The confusion over the meaning of credit‘results in
part because college credit has had attributed to-it certain
"high culture" values. The fact is, of course, that credit is
only part of the means and procedure used to measure and record
student progress toward some educational objective. The latter

usually involves completion of more than a single course and

results in the award of a degreg.certificate or diploma.
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A 1970 publication of the National Center for

Education Statistics, commonly referred to as Handbook VI,

defined a large series of terms used in the evaluation

. 31, . .
and reporting of student progress. Terms in the first
series were labeled units of value, with this explanation:

UNIT OF VALUE Items under this heading
may be used to describe units of value
awarded for the successful completion

of certain courses, intended to indicate
the quantity of course instruction in
relation to the total requirements for a
diploma, certificate, or degree. Included
here are terminology used for units of
value and time requirements (such as class
periods and minutes per week and the number
of weeks) for these units.31,78.

Under this class of terms are "uﬂit," "credit,"

"semester credit hour," "quarter credit hour," and "accom-

>

plishment unit."” The definitions for the first two terms are

listed below.
Unit -~ A term frequently used in referring
‘to a given number of hours of classroom and
laboratory work during each week of a school
term or to the total number of hours for an
entire term. One type of unit, referred to as
a "Carnegie Unit" represents [in K-12 schools]
a year's study in a given subject (of at least
120' sixty-minute hours and their equivalent).
Credit - A term having a similar meaning as
"unit,"” defined [above], sometimes used along
with the term "unit" to represent,a fraction
or multiple of the "unit" value.31,78.

The semester and quarter hours were defined as terms
indicating the number of hours (or their equivalent) of in-
struction per week for a course during a school term of one
semester or quarter. In its exhaustive treatment of evalua-

tive terms, Handbook VI includes definitions_for the awarding

45
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of the unit of value.

CREDIT OR NON-CREDIT An indication as to
whether units of value "are or are not
awarded to pupils for the successful com-
pletion of the work of a given course.

. Credit Awarded - Units of value awarded
to all or some of the pupils for the
successful completion of the work of
the course. An indication may be made,
as appropriate, for the number of units
'of value, the terminology used, and the”
type weighing, if any, for units of
value of the course. In a junior college
an indication may be made to show whether
credit i1s awarded for completion of a
general education program, occupational

rogram, or transfer program, or a com-
bination of these. [Underlined emphasis added.]

Credit Not Awarded - No units of value
awarded for the successful completion
of the work of the course.31,79.%*

The sentence above describing the possible diffefenti-
ation among junior college programs is impoftant because it

reflects current practice at the time Handbook VI was compiled.

A curreént exaﬁble of this kind of differentiation may be found

in the Curriculum Guide for 1980-81 of the Virginia Community

College System.36. uynder its system-wide course numbering
instructions for use of two and three digit numbers, are these

requirements:

*The final definition of credit which appears in the
glossary of Handbook VI, p. 259, incorporates the unique ele-
ments from all of the precdeding definitions. This final
definition is repeated verbatim in a 1980 national publication
about instructional .programs.l18.

P
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Courses numbered 01-09 are courses for
Developmental Studies. The credits earned

in these courses are not applicable toward
associate degree programs; however, upon
approval of the Dean of Instruction, some
development courses may provide credit ®
applicable o diploma or certificate pro-
grams. Students may re-register for these
courses in subsequent quarters as necessary
until the course objectives are completed.

Courses numbered 10-99 are basic occupational
courses. for diploma and certificate programs.
The credits earned in ‘these courses are appli-

-G @ble- toward diploma and certificate programs
but are not applicable toward an associate
degree. &

" Courses numbered 100-199 are freshman courses
applicable toward associate degree, d1ploma
and cert1f1cate programs.

Courses numbered 200-299 are eophomore courses
applicable toward associate degree, diploma
and certificate programs. 36 26-27.

Within the Virginia system is the subject matter ared
of Civil Engineering Technology, a postsecondary imstructional
program; it contains ‘these surveying course prefixeg, numbers,.

titles, quarter scheduled . (when given), ¢redit and prerequi-

-

sites (when listed): ,

CIVL 11-12-13 ELEMENTS OF SURVEYING
I-II-III (5 cr.) (5 cr.) (5 cr.)
CIVL 100 INTRODUCTION TO SURVEYING
(3 cr.)
CIVI 180 PRINCIPLES OF SURVEYING
(4 cr.) Prerequisite Basic Trigonometry
and Introduction to Surveying - o
CIVL 181-182 SURVEYING I-II (4 cr.) (4 cr.)
Prerequisite:  Algebra, Plane Geometry,
Basic Trigonometry or MATH 111 or better.
CIVL 185 LAND SURVEYING (5 cr.)
Prerequisite MATH 112 or MATH 122

CIVL 281 ADVANCED SURVEYING I (4 cr.)
36,87-88.

(=

L3
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The Virginia course descriptions are listed completely in

their Guide, making it easy to sort out the nature of each

course, its program and level; the 1atter'is always indi-
cated by the first digit of 0, 1 or 2. By listing together
all occupational-technical and vocational-skill courses

it is even possible to see a career education path beginning

~at the high school level, whether for high school students,

dropouts or adults. Incorpbrating all of the career edu-
cation courses aloné with'thé traditional college lower
division courses also enhanceskzaghﬁaﬁﬁiﬁflityAto build
inteé-dependencies between academic "tool" and skill courses
and career educagion courses. The central céﬁalog of courses

is an interesting means to control proliferation of courses

-in the community colleges; however, this kind of centrali-

zation is most likely to be anathema in Florida where insti-
tutional autonomy in program and course matters has existed
for more than 20 years. In any event, the evidence from
Virginia indicates that courée numberings can be used to
diffefentiate programs even thohgh the same credit unit

(and its measurement) is used for all k;?ds and levels of

programB.A

Program Terms

»  The differentiation of programs has probably led to,
or ‘heen at the bottom of, a variety of "credit" problems.

First have been the early'status distinctions between academic




and professional programs, with the former being seen as

deslgned to furnish the mind with truth and principles

of moral conduct, while the latter was considered to be
training for the hands to make things or make things

work better or effectively. It should be recognized that
even in the 1870's most prbfessional schools had admission
_ standards considerdbly below those of the classical col-

existed, .
leges, 11tt1e real scientific knowledgepabout their fields

only . was demonstrated
and,mixed success) By their graduates in practice.21,109-133.
It was market pressure and survival demands that led most
classiqal éolleges to permit scientific subjects, let alone
agriculture, or the mechanical arts, to be added to the‘
curriculu®. The bachelor of sciencé and similaf degrees
were created in large part to distinguish between "head"
and "hand" education programs. Now, of course, tﬁe Qld
status distinctions have been almost removed as modern
faculties use science and technology to conduct their
séholarly activities.

To understand the century-old division between
classical academics and professions is to know the character
of the disputes between moderé academic and career education
officials. HoweQer, the distinction has grown more complex
because of the emergence oﬁmﬂéigh" technology, which requires
'postsecondary levels of instruct;pn, and which differs from

the more traditional trade and skill traifing or education.

The Administrative Code of Florida--the statutory-like im-
4y
i

.
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plementing rules--specifically prohibits any of the nine

universities from accepting occupatlonal courses from
transfer students seeking admission. [6C-6.04 (3) (b)

(i) and (4) (b) (i).18: fhe same prohibition is repeated

" in most university catalogs. It should be noﬁéJ'that

there are decade-old rumors that several, if not all
universities, now have discovered that they can prof&tably
accept transfer students with AS degrees and legiti-
mately award~them bachelér's degrees by requiring that

they complete their professlonal courses and remaining

e ™~

generaliééﬁéatloﬁ fequlrements in tHeir Junlor and senlof\\
Years. Levine and others call these "upslde-down" bachelor' s\
degree prégrams and suggest that they may be a growing phenom-
enon.21,116. He reports that .the University of’Mihnesota
General College in 1970 may have been one of the first
institutions to formalize a specific bachelor's degree of
applied studies which mixes technical training and liberal
education.21,355.

The concept of program has had g,rocky road'to
survive as a result of Ehe prégrah planning and budgeting
moﬁement of the 1960's. As indicated above, a program is .
becoming even more import;qt to define as'attempts are made.
to differentiate postsécondﬁry from secondary or pre-college
occupational-vocational~career education offerings. The

first thing which had to be done for the sake of clarity

was to strictly define the term program as arganized instruc-

.

oy
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tional activities, i.e., only instructional programs would

be of interest.

A 1978 publication of the National Center of Edu-

cation Statistics (NCES) defines instructional program in

its glossaty as:

A plan of oge or more courses or combination
of courses procedures_designed to accom-
plish a predetermined objec¢tive or set of
allied objectives, such as)preparation for
advanced study, qualification for an occupa-
tion or range of occupations, or solslx to

" increase knowledge or understanding.

Another NCES publication, in draft form in 1980, presents the

scope of all educational programs as:

)

-

programs leading to the award of a high school
diploma, college degree, or certificate of some
form (programs resulting in an award are gen-
erally designed to prov1de one with a well-
rounded education or to prepare one for further
stydy or for entry into one or. more occupations)

programs leading to educational attainmant
generally commensurate with a particular age
or grade level - for example, a fifth-grade
ingtructional program (grade-level programs
generally prepare an individual for the next
level of education)

programs intended to keep employéd individuals
current in their fields (so-called continuing
professional education or occupat10na1 upHating
programs)

programs intended to e?uig individuals for
leisure-time pursuits.

Although this is another quartet, the definitions provide less

clarity than is'desirable about the instructional program as a

concept. Here is an interpreted version from the preceding for

91
s
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0

contemporary postsecondary instructional programs iﬂ the

= . aggregate:.
<

.

[ 3

l. programs leading to a completion award and

' -which enable the recipient to continue formal
education or enter an occupation (or two or
more) or both, serially; _

2. programs designed for a specific age, grade or
competency level which are generally considered .
part of an educational progression and not by
themselves sufficient for entry to any partic-
ular career; e.g., the fifth grade;

éj;;;> 3. programs of continuing education to update,

v train or retrain a person to retain competence

- and practice effectively an occupation or pro-

fession; and '

4. programs for 1¢13ure time pursuits.
ol The effort to clarify these definitions is important because
the'19BQ NCES'terms-were derived from earlier confused dis-
tinctions about credit; something like them is used today.
They are often used to*detérmine_which learning experiences
within any particular program are credit-worthy. The defini-
tions are used to determine the surrogate learning measures

in the academic unit accounting procedures; they are also

- used as indicators of eligibility for public funds.*

Y] ~

.o *Incidentally, the NCES definitions also distinguish
& ‘programs from classes of subject matter which is the content
of the cdtrses in a program; subject matter is the basis for
classifying courses in the Florida Department of Education's
Statewide Course Numbering—-System. -

1
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The first two categorles in the or1g1nal and rev1se& versions
" above 1nclude academic and technlcal credit courses and some
occupatlonal credit courses. The thlrd_used CEU' s'whlle the
the fdﬁrth_seemslﬁo be truly non-credit.

The auihors of the new (1980) NCES-sponsored inventory of
' instructional.programs suggest tﬁat (their) classification of
programs requires info;@atioﬁ about Lwo dimensions: program
- purpose and program category. The latter constitutes the
' highesf level of éggregation in the making of substantive
distinctions between instguctional programs. The former is

h

defined by NCES as:

. PROGRAM PURPOSE RIMENSION

- -1l. Award Programs

a. Elementary Schoo

b. Junior High 8

c. High School

d. Postsecondary\ Certificate or Diploma
Program (le th year)

e. Postsecondary Certificate or Diploma .
Program (onelyear or more)

"f. .AsSociate Degre® Program

g. Baccalaureate Degree Prédgram ' .

h.' Master's Degree Program

i. Intermediate Gradugze Degree Program

j. First Professional Degree Program

k. Doctoral Degree Program

1. Post-Doctoral Award Program

Diploma Program
ol Diploma Program
ploma Program

2. Non-Award Programs
a.' Introductory... '
b. Intermediate.... ’
. ¢. Advanced...18,8.

The obvious fact needs to-be repeated herée that courses,

-

credits, grade quality points, and so on, are all used to
&

4

determine completion and an appropriate award. Most

N
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important here are the aWard programs l.'d, e, and f.

P Various kinds of‘certificates, diplomas ‘or degrees are not
mentioned; thus no-distinctiona are made‘ etween AA,-AS,b'
or AAS degrees or technical certifica¥es, certificates"
of applied science, certificates of tralni g, certificates
of achievement, certificates of attendance or whatever.

Similarly, :HEre is no distinct'on between postsecondary

technical programs and vocatio al skill trade programs.

not used to differentiate programs by scope or purpose.® -
It is unclear whether the logic of the classification ’
dimension is being rigidly adhered to]Ef whether "it is
not politic to identify level or complexity along with
purpone. Thus, a set of sub-categories for items l,'é
. - e, and ‘f could be added to indicate that these awards are
used for very Hifferent levels of programs.

The progt?ﬁ,category dimension includes a ligt,of
. ‘ 50 subcpantive program categories grouped into 31 program
dimensions. These dimensions and‘categorica could have been
further classified (not:excluaively) into five groups:
academic, professional, technical, vocational, and miacel-

' laneous. The inability of most analysts to further aggregate

) an
. - ) the program dimensions i‘fo exclusive groups indicate® the
| nature of the definitional problem in Florida. Because this
., new publication is to replace both Handbook VI and a 1970 ¢/,

‘ Qv

’




. '-NCES taxonomy of higher education’instruotional'programs,

the new gu1de would seem to be of less value than the 1970
. :
taxonomy, whlch deserves examlnatlon.» »

¢ : The Natlonal Center for Educatlonal Statlstlos in

' 1970 publlshed A Taxonomy of Instructlonal Programs in ngher

‘1

. Educatlon as a»gu1de~for all.goll ges and unlver51t1es to
formally‘and uniformlyﬂreport their enrollments,.and other

?' data.ls' The'taxonomy'was divided into two seotions: "Con-
ventlonal Academlc SublelSlonsﬂof Knowledge and Training"
and "Technologlcal and Occupatlonal Currlculums Leading to

o ‘. Associate Degrees éhd Other Awards Below the Baccalaureate."

‘The second section indicated for each of thezsix curriculum
areas that "two years of'breparation beyond high sohool are
usually suff1c1ent for entrance 1nto these occupatlonal
fields." Appendlx 3 conta1ned a translatlon table by wh1ch

to convert vocational and occupat;onal programs from old
survey categories to the (then)qnew ones. For each category,
the term “"technologies" was_added as the last word to each
new programhtitle. _There thus was anvattempt'to specify the
full'range of.postsecondary technical programs. To“this,day,
it“appears that the other branches of the federal education
estaﬁllshment have.not been able to make such clear distinc- -
tions; now the 1970 ones are about to be replaced.

In fact, the definitional problem, as indicated above

for the 1980 NCES draft publication, seems about to become

even murkier.. Thisfcan be illustrated with at least one




.

.very ‘clear deflnltnon llsted by Lev1ne in a Glossary to h1s

1978 study of the undergraduate currlculum, the last items

' 11sted came from Unlted.States'Statutes and are not very 3

_helpful elther'

Profess10nal/techn1cal education is college-
. level training in work subjects. In the
catalog study referred to in this volume,
professional~technical education is a com-
posite of five fields-*-business, educa~
tion, engineering health science, and
technical arts.21,531-532.

Occupatlonal education is "education, traln-'
ing, or retraining for persons 16 years
of ageé or older who have graduatéd from
or left elementary or secondary school,
‘conducted by an institution authorized
to. provide post-secondary education. . .
which is designed to prepare individuals for
gainful employment as semi-skilled or-

N skilled workers or technicians or sub-pro-
fessionals in recognized occupatlons, or to
prepare individuals for enrollments.in
advanced' technical education programs, but
excluding any programs.~. .considered pro-
fessional or which require a baccalaureate
or advanced degree" (Educatlonal Amendments
of 1972.21,528,

Vocational education is defined as the "organlzed
‘educational programs which are directly re-

. lated to the preparation of individuals for
paid or unpaid employment, or for additional
preparation for a career requiring other than
a baccalaureate or advanced degree" (Educa-
tion Amendments of 1976)21,537.

These defipitions are very "output" or goal oriented, indi-

I 4 .
cating the highly utilitarian orientation of these education

programs. A literal translation of the terms and concepts

in the occupational definition indicates that there are

’

N 5




two "levels of education: ' : . .
" First are to be programs for school leavers
" or graduates, young people and adults; the
programs are also to prepare persons for :
' gainful employment; they are to be qualified '’
to. work in semi-skilled, skilled, technical
or less than professional programs(/’ .

Second these same persons, instead of being
\prepared exc1u51vely for the world ofwork
may instead - "or" - be trained to become
eligible for enrollment in advanced technical
/ education programs, but they must not be pro-
. . . fessional or baccalaureate programs.

“These two interpretations might underlie the 1980 NCES pro-

gfam purpbse certificate or diploma awardS} l_d: aﬁd e.,
"postsecondary - less than one year" and "postsecondary - |
one year or more." It could be. But,Qﬁhe point to ﬁote ‘ ‘
is that there are two kinds of technical programs identified, t/,:
a point of sizegble'importance when attemptin; to assess N
‘the kinds of credit assigned to Florida's postsecondary
occupational courses. For example, he;e is a potehtial
sitpation which is plausible ip Florida: a one semester
course in refrigeration and heating might gqualify a person
for certain kinds of employment in a‘skiiled or semi-skilled
job, probably the latter. A certificate of training might
be awarded, but the credit recorded would be clock or contact
hours. A second semester could also be offered, and a certi-
. ficate of applieé sciénge and more clock hours awarded. 1In

this semse, the worker's job might haﬂ% become technical,

because the employee was being exposed to high voltage

equipment and hazardous chemicals, requiring some knowledge

97




. like academic credit. Or, the person could have been attending.
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abdat how and when these things become unstable. Later on,
should the person want to learn more and begin an understand-
ing abdut a'variety ofcooiing and heating syétéms, and the
chemistry involved, as well as the mechanics, he/she could
enroll ih an associate in science program, probably for an
AAS. At this'point, the first year's work would be examined
and, not by coincidence, found to be the equivalent of the
first year of an AS or AAS. Now, full college credit |
could be ‘given to this person, i.e., the contact or clock
hours would be converted to technical credit, which looked

a two-year college where all certificate courses already )
were ass}gned occupational-technical credit, were in effect,
already part of an AS or AAS program. Thus an occupational
course serving’as part of ah advanced skill certificate
program could also be a beginning course in a two-year tech-

nical college-level associate degree program and the course

would have the same course number and cfedits. Note that the
first course mentioned most likely would be a pre-college
occupational program for a secondary school dropout who had
no high school (or GED) diploma. ‘for a high school or col-
lege graduate, the course could be a postsecondary level
introductory technical course. How, then, should the insti-
tution identify (prgfix and number) the course? Determine its

level? Assign credit hours?
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The ACE Guidelines reviewed in section II could be’ -

helpfdl. The experience in Florida with these and other

issues will be examined next.

»
L ‘ /
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Vi, The Florida Experience

The focus of this section will be on the crédit
probdems identified in Florida's community colleges as they
relate to the Statewide Course Numbering System. Any
attempt at deécéibing what exiéts at the institutional
level involves greater detail about local policy and

Procedures; some of the Florida experiences apparently

are unique, although many are quite predictable.

Completion Awards and Programs

The 28 Florida community colleges are authorized
to award associate degrees, certificates and diplomas.B8;10;20.
The kinds of degrees are left to the discretion of a college's
boagd of trustees. The most common degreés are the AA, the
official transfer degree to the public universities, and the
AS, principally for cqllegeﬁ%gvel technical programs. A few
coileges also use the AAS, while one college seems‘to use the
AAS in place of the AS. The semester credit awarded to all
courses in the AS and AAS degree programs appears identical'io
traditional academic college credit: one credit equals-one
course meetivng of 50 minutes a wgek for 15 or 16 semester weeks.
A few colieges have associate in general studies degrees (AGS),
which are unique among Florida colleges.' Degrees and other
program data from the 1979-1981 college catalogs are summarized
in Table 2.

The distinguishing characteristic between the various

associate degrees is not just the program level or the subject

by




TABLE 2

SURROGATE LEARNING UNITS FOR PROGRAMS
IN FLORIDA'S COMMUNITY COLLEGLS

Units of Instruction T Program ‘ Completion Awards a - Hours General
Kinds of Primary 2 Year Certificate Education
Title Definition Education Programs Deqrees 1 Year | 1 Semester] 1 Course Requirements Transferability

¥ B
Semester Credit: 1 cr = 1 class{Traditional Arts, letters AA C - - - . 36 yes

period per ‘|Academic Science and
week College Pre-profes-
‘ sional
Semester Hour: 1 sh = 1 class
hour each week
(Equivalent always?)

Technical Technical: AS Technical,| Training } 12-23 Some

Postsecondary Advanced Occu- AAS Appd Sci.! erceqen- . 12-26 genera)
College pational-Voca- Profici- Part of AS and pre-pro-
_ t.gg.?pl ency. or AAS i fessional
ciectic clf-selected AGS - - Any to 36 Not usually
Lower Division courses and ' intended
College sequences ASGS
o
Some Tech- Occupational [Note: 1000 hrs{Certifi- - ] - - - - =
Technical Credit: 1 7C = 1 cr  Jnjca), mostly - and vocationallsf occupational|cate of
‘ skilled program maybe{Profici-
(Only for occupational courses.) converted to |ency
, ' credit toward v y ok
. . an AS, . * '
Institutional Unit: 1 JU = T cr |Technical or Occupational - yr  F-T; P-T; .- - 0 -
skilled with and vocational; Certi- Applied | Training R
(Technical courses may have bothlene 1atter . for 16 + age. ficate Science : , , v
IV and cr amounts with two dif- employer also . ' .
ferent course numbers with on oriented .
not a CCN.) * . )
. Institutional v
Credit: 11G/= 16 lect- {Some Technical, Adult occupa- - Vocational Certificate - L - - .
hours or 32 |mostly skilled. tional and Yo N
1ab contacts; or vocational (Student may be able to subsed - .
11C =1 cr. quently have IC courses evalu- )y \
| For certain exams ated, another fee pajid and -l
‘ M also, technical postsecondary col-
| lege credit awarded.) A ’
Technical courses for non-col- ' : ,\
ege credit for adults use CCN . { . v o
but with an x or y as the leve) ‘ ., . :
digit,) ) ‘
Certificate Hour : about 1 CH Career Educa- Adult - Certificate X - o . -
per contact |tion: skilled, vocational >
hr of lecture lcompetency trade . .
and 1 CH per |based .
2 1ab hours
(Some courses with CH have CCN's;
others have 3 digit vocational
numbers. )

5 61 | | 6o
ERIC

Aruitoxt provided by Eic:
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TABLE 2--Continues

Units of .Instruction

Program

Completion Awards

Hours General

(At one college no credit for
degree [AA, AS] programs was
allowed for development (9000
level), physical education or
vocational certificate course.)

(Some courses given no credit
at a CC even thou?h many others

Q nay offer credit.

Kinds of Primary 2 Year ] Certificates Education -
Title Definition Education Programs Deqrees Year | 1 Semester [T Course Requirements | Transferability
Certificate Career Educa- Adult Vocational Certificate -
Credit: About 1 CH per tion: skilled  vocational -
contact compe tency trade .
] based . >
f - .

§221§1g?: :ggazjs with 2 level {Some subjects may be technical.]

Continuing Usually 1 CEU=| Occupational, Adult contin- - - - - -
Education 10 contact hrs| skilled; uing educatior|

Unit -CEU'S, developmental, Some: courses

citizenship, offered only

(9ne CC has pseudo CCN's but no | avocational, on demand.

contact hours or CEU's 1{isted.)

{Another CC 1isted class hours, - - - - -
and CEV's; course numbers were

XXX prefixes and four digit N

numbers. )

(Severa) colleges offer CEU's - - - - -
for various kinds of continuing
“education courses, but the

courses are not listed in their| -~

catalogs; they may or may not

include technical and occupa-

tional courses.)

(Kot awarded for courses for - - - - -
which other kinds of credit are

awarded, )

lon-College Hours depend Occupational, Continuing Edu< Hours may | Applied | Training Achievement -
Credit: on length bf skilled; some cation and be conver- | Science :

Contact or progrim or technical Vocational ted to Attendance

Clock hours course. possible credit in ;

program. (ABE)
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TABLE 2--Cont1)qgs

Units of Instruction Program Completion Awards * Hours Genera)
Kinds of Primary ¢ Year Certificate [ Education
Title Definition Education Programs Deqrees 1 Year | 1 Semester |1 Course | Diploma | Requirements Transferability

Non-credit: Any kind of Leisure, - - - - - - -
* may be free or course, but recreational

have a low fee; not supported
‘ or, may have by State. *

contact or >

clock hour

charge, - .

Audit: credit - - - - - - - - - -
~ course taken . . B

for no credit, » .

(Note that in some CC's audits
ma{ be converted to credit aften
following a rigorous procedure,)

-

*CCN = Common or classified course number.

Source: Current catalogs of Florida's 28 public coﬁmunity colleges. (August‘ )QGO)

=
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mapter of courses, but the credit hour requirements for °

general education ‘courses. The law féquires at least -

A

36 semester hours of general education cqurses for *the

’AA.degree.‘ Between 12 and 33 hours may be required for

the AS, and 12 to 26 for the AAS. The AGS has almost
no such credit requirements. Levine reports that
general education accounts ' for about 61-70 percent of

a course of study leadinéwto the Ad; 41-50 percent for
- . i

AS; and, 21-30- percent for the AAS.21'164' tNglionally,
as in Florida, the most oftel awarded professionai‘and

technical two-year program degrees.are'the,AS or AAS,

although more than 200 kinds of associate degrees are
N ‘ ;

~

awarded in the United States.

Florida offers a variety of certificates for

' completion of both postsécondﬁry technical and pre-

~

college qccupational programs. Like the authority for
. J 3 4 . -
associate degrees, that for certificates identifies no

particular kinds, although some common usé patterns can

b identified among the 28 colleges; see Table 2. Here

is a description of certificates which fits Florida very

well:

Certificate programs are, for the most part, T

highly specialized career courses which are
usually, ‘though not universally, shorter than
degree programs. They are occasionally geared
for admissjion to licensure or career entrance
tests, and they are far more common at two-year
colleges. .’ .Thirty-one percent of two-year arts
and sciences programs and 83 percent of two-year
professiona%/technical programs award certifi-
cates. 21,165.

-
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) Table 3

SELECTED'DEFINITIONS USED IN THE |
DIVISION OF. COMMUNITY QOLLEGES'S PROGRAM INVE#TORY

t ]

TYPE - Occupational Program Type. Thére are two levels of
Occupational Programs offered in community colleges,
- namely: . ' - _
ad.__.Post-Secondary Technical (Tech) - This .includes v
programs of study and, théir related courses
designed to prepare persons for employment at : -
the technical level which is between that of '
the skilled and the professional. These are
usually two-year programs of study made up of .
college-level credit courses which are, for the .
most part, transferable. o -

» -«

- B. Post-Secondary Skilled/Semi-Skilled" (Voc) - This
* includes programs of study and their related
courses designed to prepare students for employ- .
= ment at_a semi-skilled ‘or skilled level which is ‘
between -‘that of the unskilled and the technician.
These are usually clock hour or institutional
credit programs and courses. '

LGTH - The number of gemester créaii hours (SSH) or clock
‘ hours: (CLK) required to complete the program.

DEG - The type‘of award given upon completion of a program °
as defined below: '

AA Asgl!iage of Arts. An award certifying the
on

complet of a two-year lower division under-
graduate program of studies which is applicable
to a bachelor's or advanced degree.

AS - Associate of Science degree. An award oertifying
the completion of a two-year technical program of
study. In some cases students completing these
programs transfer to a university to complete a
higher level degree in the field. Therefore, the
AS degree is not necessarily a termina egree.

_ ApRS - Associate of Applied Science. An award certi-
fying the completion of a two-year vocational
program of study.

TCT - Technital Certificate. An award céftifying the
completion of technical programs of study con-
’ sisting principally of the prescribed special-
’ ized courses in the program arega. /}hage are .
()0 ' ( \\\,~

N\




‘Table 3--Continued . |
" , ’ A . LY
programs wh1cn usually cons1st of one academ1c
‘ _ - _year of full- t1me study. o
_ CTAs - Cert1f1cate of App11ed Sc1ences. An award
- : certifying the completion of a vocational
' : . program of study which is usually of a dura-
\ o . tion longer than one term (semester), but less
: : than two years of full-time study
CTTR - Cert1f1catlon of Training. An award cert1fy1ng :
. . the completlon of a vocational program of study .
which is one term (semester) or less of full— '
t1me study v -
Source: Report of Annual Program Inventory By College and
o System-wide b Division o Commun1 y Co eges
Tl9791} . 131,
e T The d1ploma may be awarded by somer communlty colleges T
" to students complet1ng high school whether by passage of ‘the
. GED or through completion of h1gh school courses at a college -
| after an accumulatlon of Carnegle Units., The d1ploma!ﬁay be
| used like the certlflcate-for completion of some vocational

_programs lasting a year or less. -

‘The D1vislon of Community Colleges (DCC), Florida

[y

Department of Educatlon, maintains a program inventory for

all communlty colleges; it is part of the central information

z

system'supporting cost analysis of programs which in turn

'supports the community college system legislative‘budget
'requests.23-‘ Documentatlon Of terms used 1ncludes three data
elements which are of particular interest; the first is that |
for completion awards, abbreviation DEG—-see‘Tahle.3 preced-

ing. The associate degree definitions are quite typical with

T
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»\\ﬁd\DEG is a recognltlon of the local practlce of u51ng

62

the majof exception of the emphasis that the AS is not neces-

sarilyAa termina1~degree; that is, it states that a student
with ﬁh AS may:transfer td a @niversity.: Almost every com-
ﬁunity college cataiog’has a warning to students that'AS
degree‘postsecondary technical'programs are not transfer §»
degree programs and that the studént'may not receive credit
for techﬁical'céurseé;taken. Séme catalogs are motevopti-
mistic than oﬁhersvand say something like "many technical

A +

courses may transfer." The first data element in Table 3,

TYPE, for occupational program type;“is also optimistic

about postsecondary"technical programs: "These are usually
two-year ‘programs of study made up of college-level credit
courses which are, for the-most part, transferable." This

would, of course, be true for all general education agademic

courses and the collége'parallel electi?e courses usually;

However, 1t should be. noted (agaln) that the off1c1a1 rules
of Florida for the State Unlver51ty System say. that transfer
students with occupational courses are not to receive cred;t
for them wgsn tzgy enter the- unlver51t1es.

It should be evident from an examlnatlon of _Fable 3

that the spec1f1cat10n of separate data elements for TYPE

the same kind of completion award for elther type of occupa-
t10na1 program. Unlike higher education whlchA;ncludes

level in the concept of its completion awards--associate

AR
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, able in Table 2 where the verfhsame name (i.e., certificate)

- has the same discipline terms (e.g., "in applied science")

lof the kind of institution offeringfthem, e. g.; a community

tcollege. By the second TYPE definition--postsecondary skilled

_ 'college, appear to be classified as postsecondary; the last sen-

- 63
(2-year), bachelor (4-year),'master (5-year), doctorate

(6+ years)-~that distinction does not exist necessarily for

B <
. the awards given at community colleges. This fact is observ-

P

and is awarded for both types of occupational courses. However,;//\\
beware; the "courses" identified from a different data source )
summarized in»Table 5 which have clock hours and which might
appear as introductory "courses" may not require a high school ' |
diploma or equivalent; another stereotypical example is the

beginning automotive body and fender courses. Perhaps they

were clas31fied as postsecondary courses or programs because >
semi-skilled--in Table 3, all occupational courses even if pre-
“tence of the definition seems to indicate the pre-college

nature.of the course by the units assigned to them: "There are

usually clock hours or institutional credit ‘Programs and

courses,” (underline added), ' ,
The application of these definitions by the DiVision

*ﬁf Community Colleges to all occupational programs at the 28

community colleges can be found in the 95 pages of single-
spaced lines of program inventory data.3a. By checking each
line for a 5¥ogram which seems'to be at variance with the
formal definitions, these combinations were found: Many'voca-

tional skilled/semi-skilled programs are listed in this inven-

s

§71




o o4

tory with gtudent semester hours: 54 AS; 26 AAS; 94 tech-

nical cert1f1cate, 42 certlficate in applled science, .and
26 certificate of training programs. There also were 15

AAS technical programs with student semester hours, and

3 technical certificate programs with clock hours. ‘The

Division of Communlty College definitions apparently
represent modal frequencies of pract1ces in the deslg-
nation of program awards and credits. It also seems
apparent that the DCC has, in the reporting of this data,
forced differently named associate degree programs and the
one year certificates‘of proficiency programs into the
categories of Table 3. They, of course, do not have
authority to require the 28bcdlleges to ;se these classes.
Another, more condensed 1list of occupatlonal programs for .
the community colleges appears in Appendlx B.

The variety of formal authority given the individual
colleges for occupational and vocational pPrograms is sum-
marized,in Table 4. Comments about kinds of cred1t in it
are either presented as found in the statutes or rules, or
inserted from information gleaned from the 1979-81 catalog
study. There should be no question about the extensive
authority of local institutions to,offer occupational pro-
'grams after reading Table 4. However, item 7 is most
noteworthy, for it designates occupational programs in ways
whiét eqaate or restrgct funding from the State. The

absence of the term " ostsecondary" is puzzling; the'separate

categories for technical and skilled/semi~skilled make it

N
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Table 4

Postsecondary Vocational And Occupational
Education Programs and Courses With And
Without College-Level Academic Credit

School boards can provide college credit courses under
agreement ' (contract) with a community college not having
a Postsecondary Area Vocational Technical Center (PAVTC)
in the district. 6A-14.311(7). ' '

Compfehenaive voc ed programs which can be offered by
both schools and community colleges do not include

‘occupational ed programs or courses which are pre-

professional in nature and a planned part of the curri-
culum for a bachelor's degree. 6A-14.34 and .343(2).

Instructional components of postsecondary voc ed programs
at schools or colleges for students with or without a high
school diploma, differentiated by age,.include:
a. Under 19 (for the unemployed or under-employed) [usually
non-college credit]
l. registered preapprenticeship training
2.  other normal voc ed programs
b. 19 and older (for gainful employment):
l. certificate [frequently college credit];
2. associate degree ([credit].
6A-14.345(4)&(5).

Community college district boards can authorize college
credit voc ed courses for an associate degree, courses
for certificate programs and short courses, institutes,
etc. 6A-14.341(5).

A community college with a PAVIC can offer to all persons
19 or older both college credit courses and an associate
degree and certificate and non-college credit voc ed pro-
grams and courses. 6A-14.341(4).

Adult voc ed programs offer courses which cover the full

scope and types of courses, most of whic¢h would be non-
college credit. 6A-14.343, 344,  345.

élassification of occupational brdgrams at the community
colleges by the 1979 Florida Lmsgislature: 4

The following definitions shall apply to occupational
programs in community colleges:
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Table 4--Continued

Technical programs of study’ and related
courses designed to prepare persons for
employment at the technical level between
that of the skilled and the professional.

Skilled/semi-skilled programs of study,
apprenticeships and related courses de-
signed to prepare students for employ-
ment at a semi-skilled or skilled level
between that of the unskilled and the
technician.

Supplemental courses ogranized for the
purpose of upgrading studenta\who are
currently, or who have been prewviously ,
employed in an occupational figld, or
as a homemaker, but should not include
courses which are organized as a unit

of a preparatory program of study.

Enrollments in supplemental programs shall be assigned
on the following priorities:

1.

2.

In-service programs for puglic service
occupations.

Programs for currently employed or pre- )
viously employed students in the field of
study in which they are enrolled and need
to upgrade their employment skill.

Programs offered at the request of an
employer to develop a pool of qualified
workers for new or expanded employment
opportunities. '

Programs for the occupation of homemaking
including consumer education, parenthood
and family living education, child develop-
ment and guidance, food and nutrition,
housing and home management (including
resource management), and clothing and
textiles. [Chapter 79-212, the 1979-81
Annual Budgets, in proviso language follow-
ing item 345.)

Source: Florida Statutes and Florida Administrative Code,

through 1979 and part of 1980.
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possible to define technical programs as the only ones
which are postsecondary, which is the interprétation a
number of siate and institutional officials would like
to make but have not'had légiélative support to f&rma-
lize. "Clouded” might be a dgscription of the deéini-
tional situdtion at the state level; with the terms
"energetic" and "individuélistic" appropriate for de-
scribing the immensely diverse but similar educational
efforts at the local level. However, the state plan fof
vocational education and its definitions may make the
"credit" situation opaque. . |
r .

Unité of Credit

In Section II above, it is reported that three
kinds of instructionél credit units were obvious: tradi-
tional credit, of a growing variety from the use of
examinations and evaluations of experience, as well as
ffom courses; continuing education units; and non-credit
courses or hodrs; Only traditional credits arginormally
used to earn an assoéiate degree. Table 2 above indiqates
a vériety of other forms of credit exist at particular
colleges, mdst of which are attached to one year certifi-
cate awards or ‘the term "institution." The separate
technical credit and institutional unit entries botﬁ are
defined in a manner exactly like the semester hour, which is
the equivalenﬁ of é semester credit. However, the institu-

tional credit and certificate credit (and certificate hour)

75
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entries are unique\}n their formulations--they seem to be
hybrids between cloék hours and semester hours. If, as
several institutional and state officials report, there

is growing pressure to convert all occupational courses to
semester hours, it is not evident in the state vocational
plan. Several peréons éuggesting the growing importance
of converting'glock hours to semester hours attribute the 1
need to curren? state funding provisions; that connection i
was not obvious nor confirmed. Althdugh DCC staff have

suggested often that their'program and course classificqtion . :
systeﬁ is only for accountability purposes and represents

what is, they also constantly advise that academic or educa-

tional decisions should not be based on their classifications.

In the opinion of institutional officials these distinctions.

» do not exist. It is clear (again) that DCC staff must conve¥E ,
: ) -, )

these several different systems of credit units offered by the .

institutions to fit their limited-credit categories, as stated

»

in Table 3. It is true that theQ'recognize insﬁitutional

credit, according to the second\(b) postsecondary definition,
which ;erm appeafs in other documents as wéll. Howeygr, it }
is not separately identified in the pidgram inventory from

other kinds of semester-hour credits. The DCC computer pro-
grams may have in them a set of éonversion ratios to change
different units to credits in order to standardize whateve:
data the institutions send ch;; or, other précedureé may be

used for analytic purposes. This description of problematic : .

. o
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data areas is not, nor is it intendea to be, a subtle or
specific castigation of the DCC's efforts, for their achieve-
ments ih builaing a viable .information system by persuasion
has been a monumental achievement; their MIS is probably un-
excelled elsewhere in the U.S. Having said that, though,
does not remove the 1dent1f1ed data differences, which are
further demonstrated below.

For example, Table‘s presents some spe" ¥c programs
and their principal characteristics. some of the data were
coded by DCC sfaff, while much was done by institutional
staff. The reliability of their information seems high be-
ceuse the deta were'compiled from job placement and followup
reports for the Legislature (which data are not reported here. )
To understand the similarities and differences in program
characteristics apparent in Table 5 only requires reference
\te the definitions in Table 3. Table 5 reveals the following

program characteristics:

1. Institutional pfograms with the same pro-
gram code may have sub-programs of different: ,

a. types - technical or skill

b. 1lengths - in hour

C. units - semester or clock hours

d. awards - AA, AS, TCERT, AAS, CAS, CT °
(see the codes in Table 3)

2. Some programs with the same names have dif-

' ferent.codes; the difference in the programs
is not obvious, except by characterics 1 a-d.
(The eighth number of the program code is to
differentiate degree and certificate programs

at the same institution.)
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TABLE 5

POSTSECONDARY OCCUPATIONAL PROGRAM INFORMATION .
FROM THE PLACEMENT ANO FOLLOW -UP REPORTS SUBMITTEO BY
C NITY COLLEGES TO THE OIVISION OF COMMUMITY COLLEGES*

= ost | Program Length Avard Type

Program Communi ty . Sec-
Code Collrge Program Name Type | Sem. Hr. Clock | AA AS TECH CERT AAS CAS (Tl

k

12105000 PCC Horticulture Technology | Tech | 62 X
" sce " Skill ‘2500

12211000 FJCJ Hospitality Management | Tech

12301000 SFCC Dental Asst-Management | Tech

12301010 PBJC Dental Assisting Tech
" . SFCC " Tech

12301011 SFCC Dental Assisting Tech

.

12303020 BRE Practical Nursing

" DBCC " .
" FJCJ "
“ MDCC
"

»

SCC
SOFL - - "

12303021 SFCC~ ~ [Nursing (L.P.N.) : 51

12303022 SFCC Nursing (L.P.N.) (*s, 1979) 1320

12401021 Child Development
12401022 Child Care

12401023 Child Care

12402010 - Child Care & Guidance
12402011 Child Oevelopment

12402012 Child Development
" Child Day Care

12502002 Data Processing
12502003 Data Processing

12502010 Computer Operator
12502040 Computer Technology
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TABLE 5 --Cont{nued
- - [ Program LeRgth | Kwmrd Type———

Program Community Sec-

Code :%iollege . Program Name Type Sem. Hr. Clock {AA AS TECH CERT
12507000 SFCC Secretarial Tech 60 )
12507010 BRE-C  [Secretarial Tech 68

v BRE-M " Tech 68 T
" BRE-T -, Tech 68
" ECC " Tech 61
v V(e Executive Secretary Tech 60
12507011 vcC Clerical Certificate | Tech 36 X
12507020 ECC Secretarial Sciernce Tech k7 X
v PBJC " Tech 62
12507021 ScC ®ecretarial Science Tech 68
12507022 scc Secretarfal Science | Tech "
12507023 scc Secretarfal science - | skill | “ 1280
12507030 - BRE-M Stenography Tech 38
" ECC Clerk-Stenography Tech 32 X
" PBJC Stenography Tech 30 S
“ SCC Applied Shorthand Skill 54 .
12507040 SFCC Medica) Secretary Tech 60
" vCe " Tech 62
12507050 vCcC Legal Secretary Sci. | Tech 60
. - .
12507060 osCC Machine Shorthand Skill 1512
12601000 CFCC Afr Cond, Heat & Refg| Tech o~ 1092
" PBJC . " .| Tech 62 X
" SFCC " Tech 60 X
" SOFL " Tech 1260
B
12601040 PBJC Atr Cond, Heat & Refg| Tech 29 X
2615030 | crec Radio & Television Ser Tech 1092
] . Lcce " [Radio Repatr Skill 1500 X
. . SOFL “Radio, TV Electronics | Tech £1260 ,
12626020 B cJc Cosmetology Tech 1200

" LCcC . Tech 1265 X

) E SOFL " Tech 1260

R \‘7‘\,/ .

2702000 SFCC Law Enforcement Tech 61
" vee . v Tech 60 -
- t
h2702001 PRIC Law Enforcenant Tech 62. o
v vcC " Tech 24 X
\ . [
J »
7
SO\)QQG': *An "availability sample” of reports from September 1979 ffirough May 19803 De C' Do‘E"
Q . -J
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3. The same program code may have its post-
. gecondary type changed from one year to
" the next without any other changeg in
the characteristics of the program.
- (This was learned by comparing the dated
- follow-up reports for the same program
code and same institution.)

4. Some technical programs, especially in
- practical nursing, are listed with units
of clock hours. A few skilled programs

. have student credit hours.

The Division of Community Colleges is in the process -

(July 1980) of publishing their revised Prdgram Fund Manual;

-

it contains a section, "The Community College Information

" Classification Structure (CCICS), "which is declared to be

.

" one of the most important parts of the DCCVmanagement fﬁfor-

o

mation system."3a,2;l. The rules and p;oceddres of classifi-
catiqn are very clear and appear to be extremely sophisti; .
cated; it would appear that if all community colleges would
implement the CCICS most»o} the confusion. and problems
identified in this paper éould be solved in a very rationaf‘
manner.

\ The first major function to be classified in CCICS .
is Instruction. It is subdivided into Advanced and Profes-
sional (A&P), Occupational, Developmental, Community
Instructional Services, and Other Personal Objectives. The
A&P category includes all programs aqd courses leading to
a bachelor's or professional degree. "It does not include

non-credit courses, specifically designed compensétory

(remedial) cdQi3i:L:Tilffgﬁiji;>/ﬁﬁtﬂ§<iifga1 )
courses..."3a,2.103 . ,

S 5
\/,
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- - The occupational classification is to include all
courses, credit and non-credit: 7¢
S i - "Many of the courses classified as occupa-

tional instruction are transferable to a
State university to apply toward a bachelor's
degree; however, they are placed in this

! [classification] since they are re;uired

- for an occupational degqree or certificate
R because of their s ecialized content (under-~
N 1lining in originai.)"Ja,2.12Z. -

The word "required" is important here because each college

course which is classified as occupational&vill be coded
with an "0" in the Statewidé‘Courge Numbering System; the
classification decision is made by DCC staff. However,
there may be special Programs in the universities which
héve similar subject matter and are;pért of a bona fide
bachelor's degree program. An examﬁie of this prbblem
is with child development courses -~ see their programs
iisted41; Table 5, Ali‘qf this subject area has beeﬁ
classified as oce pationalvby.DCC staff; confirming thé DCC(
decisions, it seems, are the many institutional programs

: awarding clock h;uf units. °“However, -the program area has
been a specializéd part of academic Home Economiés in the’
universities for many Years. The facuity task foncés

- making judgements about the comparability of the courses
in this area have equated many df the community college
8o-called occupational courses with the pre-professional
degree offerings of the unive;gitiés. The DCC staff |

- reiterate that this occupatidnal classification is for

B\,
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financial analysis purposes, not eéucatibnal prograq.

»
"analysis. Of course, the ficulty task force could have.
made classification errors in this and similar cases; it
may need to establish a separate course number for either
the college occupational courses or the pre-professional
university courses. The fact is, though, that any parti-
cular course,regaréless of its credit or unit status, may
be a primary (or secondafy) part of several instructional
_Pprograms; also its program status may chénge over time
(see 12303022 in Table 5) among vérious kinds of insti- -
tutions. Perhaps the real problem is the need of the DCC
to have all classified courses designated by one usage
category-even though the élassified courses may, and in
the exaﬁpie do, includ% university offerings as well. ®
Note especially that the "0" designation does not dis-
tinguish between technical (advanced or beginning), skilled,’
semi-skilled, or unskilled, thereby bringing all such
coursés“so designated under the Board of Regents restriction
against transferring occupaiional cour%es.

The coding instructions for occupational courses
also contains a separate code for those courses and programs
which address most of the issues identified in this paper.
However, the language in the definitions is very suStle in
its distinctions; the first two categories are titled "l.

Postseconda%y Technical...” and the second "2. Postsecondary

Skilled/Semi-Skilled..." Included in both are the usual <§;

. IR
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| statements about the program goal being preparation for

l,/27employment, bug\the:last.sentence in each is significantly

’

{

. ) -

different. For number l- "These are usually two-year ¢

programs “of study made up of college level credit courses

wh1ch é?é, for the most part, transferable" (under11n1ng
-'in orginial.) Number 2”states "These are usually clock
hour or 1nst1tut10nal cred1t programs and courses s1m11ar
“to ‘those offered in area vocatlonal schoolsi"_~zba level
d1st1nct10n made 1s'also explalned-by referring to the |
occupational gradations; thus, a technicfan is between a

professional and a skilled worker. A skilled/semi-skilled -

worker is between a technician'and an unskilledlgprker.3a'2'12'2'l3

v

Two other categorles for cod1ng are prov1ded. Number
?
"3 is titled "Supplementary" and comes from gurrent Flor1da
Statutes. Occupatlonal courses in this catego%! are for

persons who are currently empl

ave been employed

,The.number 4 occupatiional colurse category relates to

'bona,fide apprenticeship prog s. These are probably the most

readlly_identifiable"in the college catalogs because the pro- -

gramslare'eXplained although few courses are listed for them.
. To complete the coding’structure for instructional

programs, the DCC provides for Developmental Instructlon and

Commynlty Instructlonal Serv1ces._ The,flrst concérns compen-

-
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satory'instructidn and-adulé qlémentéry ahdvsecondaryf~
instrug;iqn. N0~feComméndatioA aboutvcredit are—included
.for compensatory courses, the purpose of which is to pre-
Eggg}étudents for college-level work. - Evéh'if‘it were

‘ desi?ed that no creditrgg givén for them toward én:écadgﬁic
'degrée or technical pfogram at the college level,.suchv
.a'recommendation would seem to be chéllengeable uhder a
1973 ihterpretation of the Articulation Agreement. - At that
‘time it was decided that reading coursé credits from a com-
muniﬁg cqliegelw;re~not ih~factfexcluded from transfer
under the officiaL{égreement. (A similar decision was made

for ROTC courses at another time and the Agreement was

“amended to exclude physical education as a required course.)

k]

Thus", t&g’award of college credit for compensatory programs

and courses, in whétever form;'is left as thég&erogative
solely of the individual coﬁmunity colleges. It should be

noted that some colleges now award or do not award college
. R N ’
credit for physical,education‘%ourses.

The Community Instructional Services categories of

courses include citizenship and recreational sub-classes.

o

No supélemental occupational éoursés are §§>be included here.
The seven groups of subject matter in the citizenship

sub-class appear tg‘be'those for which continuing éducation

units could be awarded; the only clue to such a possibility

entified as non-credit.

is that the courses are all to.be id
na ‘ s -
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The recreational and leisure time sub-class of non-credit
- would not be‘entitled to CEU's;tsee'section 1v.

A special note ahout(institutional credit must ben
made. It is 1ncorporated by t1tle here and elsewhere by
the DCC; however, it does not seem to be definedvanzghere
except‘as it is used in the individual colleges.

#y
it 1s used by DCC as a label for all of the varlous non-credlt‘

{ z
"credlt"-unlt practices. 1dent1f1ed in Table 2.

Apparently

The computatlon
ratios' for them‘lndlcate they have almostﬂno relation to the
CEU a& it-is calculated. ‘ ‘
Institutional credit is not mentioned in any national
publlcatlons or those fram reglonal accredltlng agencles,

although vocational cer€i icate credit was mentioned by ACE;

see section II.. Thus, Je practice of awardlng institutional

credit seems most lLkely to be an educational’ practice pecu-'

11ar to a few Florida community colleges. This form of credit

seems to have a long hlstory 1n Florlda. The minutes of the
Artlculation Coordlnatlng Commlttee very early reported that
1nst1tutlonal credit and other irregular units were to be
recorded in a remarks section of the hew common transcrlpt

} whlch was helng deslgned for all communlty college and{unl-

versity students. However, when this_ ong-tlme development
(the common transcrlpt) f1nally em ges, at least one communlty
college, and probably several others'should be asked to change

their policles and pract:l.ces, a sample of which are described in

o ! ’ ‘
.
“ 8\) ' ° [y
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a November 1977 letter from a college academic official.
He explained that institutional credit courses did not
need common‘coursé numbers "since they are completely |
‘and obviously internal to [the college]l." The letter k
further explained: "That is, we do not cut'éﬁy trans-
cripts for those courses and there is no relationship
to any other institution."
one of the difficulties with institutfons awarding . -

unusual forms of credit, or non-college credit, or o;her -
units, is that the programs and coursés.permitting them
may bevmuch'less rigorous than regular credit courses.
The CEU was designed to -accommodate such courses, as long
as they were not recreational-(é.g., playing tennis or
watching tennis matches). The national standards for the
CEU and the Southern Association standard for thém make
it clear that the CEU is not like academic &redit and
therefore no conversions between the.two are necessary.
However, suspicions, rumors and some alleged :eports--éee'
Tablelz and the Technical Credit and Audit entries--continue
tb be heard that an individual haé only to pay the credit-
hour fee difference aﬁd have his/hervirregular‘credits
converted to reqpiar college credits. If, in faét, all of
thesg coﬁditions hold; credit award abuées are certainly

- possibie. If, however, the irregular credits are for

normal occupational skill programs which have no standard o -

8t
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credit units agreed'on yet in Florida, then a different
kind of problem exists, one which is amenable to ratiofal
analysis~and a reasonable'policy. However, any new state
policy rule ar regulation would most certainly result in
curtailment of some of the independenoe.of the local insti-
tutions. But a word of caution: a state policy for a
uniform definition of credit, and so on, will not solve the
vexing problem'of classifying and numbering occupational
courses.’ | ) .

.Even if the last set of DCC occupational oourse.
~classifications is used for renumbering, there still may
be insufficient means to deCid;.the code for a dual-level
occupational course. That is, an occupational course--~
apparently or actu;lly--may serve sevoral levels of a
career program, with only gsome of them being‘part of col-
lege-level pfograms. This potential condition could result
from an attempﬁ by any educational agency, DCC, SCNS or the
State Division.of Vocational Education, to more rigorously
define various kinds and levels of occupational programs.
And, éuch conditions seem a certéinty from the11979—1981
catalog survey which revealed an enormous diversity of

-

'prqptices7in the provision of explanations and“specifications
- for career, occupational and vocational education programs.
Some colleges went so far as to identify different course

. numbersafor the same course, one with college-style credit,

the othi: with some form of occupational course units; two

3
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* . !
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numbers might appear together with one course description
. _
or be located in the academic section and in the occupational
sect}on, with slight mod1f1catlons in contact and cred1t
hours and course numbers. Determlnlng level is complicated
enough, Qﬁl sorting it out fo’J@gg:;idual colleges which

have different practices of whlch some are 1mp11c1t, not
explicit, could be extremely difficult. Converting clock
hour segments of occupatlonal programs to ciassified courses
in order to identify common courses mayrbe facilitated
substantlally for colleges whlch have dual-level courses,
i.e., the same course with techn1ca1 credit and w1th clock
hours. hTth problem seems to ar1se'from-what appears to be
the overlap of course and program sequences in the pattern
for upward career mobility based on training and expertise.

The pattern which first emerged from studying the catalogs

appearéed to be the follow1ng, deslgnated by the "X!'s":

Quantity " Level of Occupatlonal Training
of Formal Un- Semi- Beginning Advanced
Courses Skilled skilled Skilled Tech Tech
None X
P
One to I
four X |

- One semester _ .
or more A’ X

One year - ’ \
or more A X s -
Two years ‘ : - A . X

Upon careful inspection of the details about an occupational

program, where given, the actualﬁq;riod, designated by "pig"
- d .
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above, training,vmight extend to lenger periods as the
chart shows. " The overlaps seemed to result when the."A"
of an extended skilled training program - turned out also
to resemble the first part (“X“) of a beginnlng technlcal
program--or so 1t seemed in some proqrams. Several uni-
versity academlc vice presidents over the years have been
strongly opposed to awarding transfer credlt to any courses
which, as they_have so colorfully stated itpiare "fender
bender" courses; these were defined as the” courses which
- were felt shouldn;t be given even any teEhnicel credit.
The informal reactions of academic officers is often that
high quality technical education courses do deserve transfer
cred1t~ it would be interesting to know if unlverslty admis-
sions officers’ react to these .transfer issues formally.or
info:mally or both.
Finally, in the matter of credit, is the fact that
some.area vocational-technical schools (which are part of
the public schools) can also award credit units for courses;'
To read their catalogs is to wish one .could f{nd persons with
the training offered in their programs, i.e., to find tfained*
pefsons to repair one's cars and house air conditioners, to
edvise on healthful ornamental plants and a healthful environ-
ment and so on. A particular-exahple about use of credit at
this kind of school is that for Pinellas Vocat10na1 Technlcal
Institute. Its 1977 79 catalog explains that it is on the

quinmester,system "which means five 9 week sessions are offered

N -
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throughout the year." Credits are awarded on the fol-
lowing basis: 1.5 credits result from 5 periods a week
, which is
or 45 class hours,AFhe exact equivalent of 3 credit
hours for a college semester of 15 weeks. A course of
360 hours is scheduled to meet 40 times a week and is
assigned 12.0 credits. Incidentally, "Automotive Body
Repair and Refinishing 9033" requires eight full-time
quinmesters, almost two years.
’ .

"Work in the Automotive Body Repair

and Refinishing field emcompasses

many skills. These include welding,

spray painting, metal repair, frame

repair, color matching, glass 1n~
stallation -and electrical repair."

Learning and then demonstrating by production of quality

work from use of these skills could tax even an energetic

person who wanted to‘become'a skilled craftsman. Students

completing any program receive a diploma.

Postscript on Course Numbering and Other Practices

R - .In searching the catalogs of Florida's 28 community

' colleges, a variety of unusual coufse numbering practices was

seen for the first time. Many of these- resulted from the
inclusion of vocational courses or programs 1n the catalog.
But all resulted from the autonomy granted each community
college to cfeate andradminister the programs approved by its

board of trusteea.'kThere are no state-wide standards for

.

almost all of the practices found in the catalogs, so finding

*From the 1977-1979 or 1977-1978 (both periods are used)
Catalo% of the Pinellas Vocational Technical Institute, "a co--i r -
educational post high school technical institution of the Pinellas,

I:R\(: County [Florida] School System;" Clearwater Florida; pages 8 andyfs.

/ I
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them should not have been a suréfise. However, with many
- reports about student mobility among schools, centérs, |
colleées.and universities, the questions remain about
the extent to which a-student may transfer with equitable
treatment from each new institution. More importantly
right now is that the Planned conversion and inclusion
of all:occupational courses in the’Statewide Course Numbering
éystem will stimulate a wide variety of changes in college
cataiogs. whether this can be accomplished without formal . (T:>
State Board of Education policy being adopted is an open
question. Here are the unusual practices found:

1. Some catalogs list credits, credit hours :

or semester hours; all are defined in - v b
equivalent terms, i.e., one credit and :
semester hour equals one 50 minute class
meeting for 15 or 16 weeks. Only one of
these terms was used for all courses in

. . a catalog, unless exceptions were made

for clock hours, institutional credit,

or, other non-college credit units. ‘

2. Courses in catalogs with institutional,
technical, certificate credit or units
might or might not have classified
course numbers.

3. Classified courses with irregular forms

. of credit might or might not have the
units {n the coriputerized course inven-
tory.

4. Some colleges had courses assigned reg-

ular college credit but were without

classified course numbers. '

5. Some courses, in increasing frequency--
. academic, technical, vocational--had
- ‘wrong or "made-up" prefixes and numbers
" when appropriate classified numbers
were already in existence. This was a
- ‘ large problem for all occupational
courses.
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6. Some colleges had occupational - courses with
pseudo classified course numbers made by
“x*ing out the prefix or placing a zero or
letter as the first numerical digit of the

course number. The remaining portion of the . -
classified course m{g?t or might not be cor- .
rect.

7. Many vocational (skill level) courses used , .
a six-digit, three-alpha, three-number,
course designation. . These apparently had
some systematic meaning in relation to .
vocational system reference or MIS materials.

8. The general education programs and require-
ments varied significantly between colleges
and for each of the other degree programs

. . offered at a college besides the AA. The
4 oy Articulation Agreement formally states
~ that each college and four-year university
is responsible for creating its own general-
education program. This is the same senti-
ment expressed -and elaborated upon by the
Southern Association.

9. In the search of the rules, minutes and
other .documents of the Articulation Coor-
dinating Committee, a current proposal was
found which would permit the universities
to-require general education courses at
the upper division- level; such a proposal ‘ -
could, if passed, facilitate the transfer
of AS and AAS students to a university so
they could complete "upside-down" programs v
for a bachelor's degree. Similarly, the
proposal could also make any transfer \
students take the total hours of general
education required by each university/,
thereby changing the fundamental nature .
of the Articulation Agreement. "The pro- -
posal may be a recognition that some of
the universities are, or have, increased
the general education requirements for their .
native students and, apparently, for transfers
without an AA from the 28 community colleges
or any other institutions.

10. The competency movement for basic college
skills presents an interesting addition

<. to the means by which-certification and/or ‘

credit may arise. Perhaps ;?e Articulation -

Y
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Coordinating Committee will want to desig- -
e v nate a course for those passing the exam

' so that a typical form of record is used:
to record achievement.

In summary, the diversity permitted to. develop in the
autonomoua community colleges is everywhere evident. To attempt

to use the diverse data for statewide re;;orts DCC squeezes all . ‘
manner of data into a very rational and appropriate set of _ ' S }
categories. The lack of state-wide policy in the area examined |

are also evident. without chénges" in state poliecy; it does

not seem likely that SCNS will have many. of its problems solved. -

S
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VII. Summaries, Conclusions, and Recommendations ' . o

l. The problem of the paper was to determine.the
existence, extent of, types of, and réasons for different
kinds of,credit units. Over the past several years the
'director-and §taff of the Statewide Course Numbering System
* had found éuch sufrogate learning measures as institutio;al

credit, common courses with or without credit, remedial or
compensatory courses with or wiﬁhout credit; and. other
unusual #;rgnge".ts and pracﬁices. All of the practices
- are felt to have the potential to confuse or réstrict a
cémmunityppollege student;s automati; transferébility of
courses. vfhey;also madé urri form classificatién of courses
difficult for the faculty committees which, by Florida
Statute, were to“maintain the course numbeging system. ‘
2. The focus ok the study becama clear when it was
found that institutional credit and its various'forme resulted
largely from the occupational coursé offerings of some
communit dollégés. Survéys of catalogs, searches of the .
Fldrida tatutes and Florida Administrative Code and an
*extensive search of materials from national organizations,
interstate studies and other sources made several points (;
clear: - S x ; : T h
2_ a. There are no Btate-levei Florida rules or

regulations which require community colleges to use

) _ some standard form of -credit with occupational coursesy ' .

o

In the past several years a r{ggy,of almost complete
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definitions have been issued in the Florida annual’ oy now

biennial‘Legislative budget document, but these havela life~

of only a year or two. Thus, without any relevant' tate:

»

policy it should be no surprise that the individual 1nstit$r\\

W
tions do as they'think appropriate. It is probably past

time for there to be promulgated a set of state policies 1n
this area.
b. The belief-that each public community college

should define its own educational programs and administer

1

them w1thodt particular concern for the program goals of

other institutions is at the heart of the concept of
institntional,autonomy or -local control. This idea 1s\sop
much a part of the°Florida community college ideology that
the two-year old state coordinating council for the volleges
does not have any effective powe'rs granted it over the
educational programs of the 1nst1tution. ’

-c. The 1ndependence of the colleges is balanced
by the charge to them to act responsibly and gerve the
needs of their communities and district. From an examina-
tion of the catalogs it seems clear that the faculty and
staff may be carrying out these responsibilities in a very
imaginative and creative manner. Whether or aot they are
serving other vague and amorphous state or regional "needs”
is very hard to tell. ,Bntr presuning that such needs do

exist and are smade manifest, college officials not only will

find inadequate guidance in current state policy; they will

also discover that the national and regional accreditinj

35
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agencieg have ﬁ6t yet%&ﬂ'ggd?d the kind of help needed to
work.out important details.

d. The one flicker of hope for some meaningful
- guidance may emerge from the cémmunity college information .
systém whose manual of codes and précedures speaks directly
to the pfoblem of occupational program classification. If
those definitions were issued as state policyéy, the State
Board of Education, a%ong with. a statement that postsecondary
technical courses wou{d all be awarded regular college crediﬁ,
then most of the confusion would be removed. - Such a rule
wou{d reqdire an effective date for conversion and instruction
that convefaion records should be submitted to the Statewide
Course Numbering System via its standard forms and procedures.
The first catalog ;fter the conversion date should be checked
) for compliance with the ‘State policy. ’ ‘

‘"e. Implementation of this kind of gducational policy
should prove helpful to the Division of Community Colleges
thch_must now use persuasion -to obtain uniform data from the
autonombus colleges. At present tpe evidence is that the
DCC has to force a wide variety of the data they recéive.into
its approériatg but ;lmited set»of categories. Should ans
.Apprépriate state rule be proposed, the DCC should be conéulted
and asked for input so that a uniform sef of degrees, cef;i-
'ficate:fand diplomas could also be established. For example,
an almost two-year long occupational skill program might be

awarded a diploma upon completion, rather than- a certificate.

It seems appropriate to distinguish the completion awards of

9o ‘
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postsecondary technical programs, e.g., assoc1ate degree
and cert1f1cates, from the awards for completion of occupa-

v
tional-skill programs. Diplomas of one kind or another could

be awarded for the latter and ‘perhaps, in Very special cases,

~ the AARS awarded, e.g., for the programs to train supervisors

of shops and of skilled operations. This differentiation 1§wi\\\

used- by publlc and pr1vate vocat;onal schools around the

»
r

United’ States.

f. If funding considerations are causing some of the

' very unusual prefixing, numbering, credlt forms and credit-

un1t measures, then it seems agproprlate to consider the use
of state policy to clarify these matters. F1rst, it seems
appropriate to measure, calculate and assign credit units to

a standardized basis for all courses offered at the post-

secondary level by all institutions 1nvolved The standard

'system could JL that detailed by the American Council on Edu—

cation for non-college courses, a sSystem which is d1rect1y
related to current measurement standards for, college credit,
nation-wide. ‘The ACE measures include standards for lecture,

lab and shop, as well as hours and credit for "short" courses.

Even the occupational courses evaluated in the Gulde could

help in this matter, for they include cred1t estimates.
Second, the ACE recommendation that vocational crédit,

computed uniformly, was to be assigned to vocatlonal/occhpa—

tional §Elll courses (not'“certlflcate"'as suggested by ACE)

should also be impleniented. This can be done during the

conveysion of all vocational programs to courses ‘by vocational

7
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and SCNS staff. To show that’a course with the uniformly

mgasufed ahd assigned‘creéit is at the vocational skill -
level, a "V" could be placed in the left-meost column of the
credit field of the SéNS classified course record. This
deg;gnator should help alleviate suspicions that perticular

occupational courses serve both skill and technical programs

_‘simultaneously} rather than being differentiated and offered

by level sequentially. That is, a higher order--more analytic
th:n prbceduralé-occupational course should not have a "V";
‘on3¥

‘the skill courses in which procedures are emphasized -most

’ woufﬁ_havé a "V" credit prefix. (The “ana1y€3c“ distinction

is sﬁelled out in the ACE guidelines reported in section II.)
3. The incongruities and confusion from the designa-

o

tion of a classified courses as "A" (advanced and professional,
i.e.,xtra sfer) orlr0“~\occupational) should be discoﬁtinued
immedqately. he A/0 designator ié required only by the
’DiviSJOn of C;%munity Colleges ?nd is reportedly used only for

financial analysis purposes; it seems to have no intrinsic

- ,or ex rinsic educational purpose.other than funding. The

fact that faculty task forceq,.a; requiréﬁ by statute, have
identified a number of classified courses as lower division
-pre-professional, not occupational.skillcourses,and therefore
transferable to universities, raises quéstions about the '
efficacy of the A/0 designétor. The situation is doubly
cdnfusing when some colleges have "O" designatéd courses
only in their academic transfer curricula, or i oth™the

k)

‘academic transfex-and occupational curricula. -

Y
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EZ a. Following the conclusions and recommendations
mentioned in 1.d-£, it would seem that the A/0 classifica-
tion could be changed, usxng the second set of definitions
deVeloped by DCC. Thus, instead of an "0", the occupational
technical‘courses'could be coded "T"; the g&ill courses "s™;
“the supplemental occupational courses "L"; and the appren-'

ticeshig program courses "P" (or whatever other codes

.would be acceptable). Each "T" course could be considered

the equivalent of a universxty pre-professional course, eyen

when the latter was part.of a baccalaureate program. With.
. ' LY

this system, each classified coursevcould be much better

classified and the codes much more informative.

b. In the event the preteding arrangement proves

.unacceptable to ncc or would not reduce or remove the current

»
confusion, then the A/0 should still be discontifed. Accord-

ing to the 1980 DCC college information system guidelines, an
additional code will be used to classify each occupational

course anyway, so DCC could use the simple fact of an entry

“Lin the data element coding field as an indicator that a course

is an occupational one. Clearly, should DCC operationalize

| their own coding structure, the A/0 will not be needed on the

classified course record at SCNS.

| c. Should the A/0 be discontinued, this data element
could be converted by SCNS to an alphabetical code for course
usage in programs. The Zd alphabetical letters would be
suffiJient to provide a basic indication of "required major,"

"general education only," and so on. This new information

T 99
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woﬁld'significantly édd to the value of the SCNS course
‘inveﬁiory. Because this code would be used fdr all classified
. cou:;es, though, so few pure cases of single forms of usage
mightlbe found among any set of institutions that the "costs"
of collecting the data might make this proposal impractical.
4. Tﬁe facf of general education course variatioens
'amoﬁé the commdnity colleges and the universitiés was over-
whelmingly confirmed. This variation is posftively encouraged
by the Southern Association of Colleaes and Sbhbols and
authorized by official Rule in the Flgrida Administrative Code.
The latter made it a responsibility of all community colleges
and bf universities with lower division programs to develop
their own general education programs. Furthermore, the major
curriculum studies of the last decade all emphasize that each
institution should devise its own program, then periodically
rethink the role of the core liberal arts and sciences in
general education with special consideration to bé given to

the role to be played by the humanities. In other wqords, the

positive side of the chaos of the liberal arts is that a°

" great variety of approaches and subject matter have been aqd
arerbeing ifig@ in general education; this _variety" is cited
as a strength of American higher education. oﬂly recently
has there been attention directed to the linkages between t :
quality of basic intellectual skills and general education
training-in them. ' |

The recent permission given by the 1979 legislature

ﬂﬁrzll Florida lnétitutions with lower-division programs to

10y
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test‘ggr competency at the end of the sophomore year probably
= \

.

will be linked more closely with the general'education pro-
grams. The development of college level competency-based
programs for the sophomore yqaf under the supervision of the
Florida Departmenhvof qducation is already influencing the
kinds of skill or tool courses being required in the community

colleges. ',

a. At the present time the colleges are permitted to
offer reading courses for é;ansfer credit as a result of that
1973 interpretation of the-Aftigulation Agreement. The
praetice, which SCNé staff has doéumented, is that some
colleges offer eredit for remedial courses, others do not.
Again, it must be emphagﬁzed that institutional autonomy

coupled Wlth lack of state policy makes the discovery of” this

-
v

practice unavoidable. However, if the state policy in 1
above for uniform measurement, computation and assignment of
credlt is adopted, the problem of comparable courses having
or not having credit should be solved.

b. Another state policy propgsed which relates to
the issue of letel»of compensatory_edncation (credit) and
credit for any other courses with level difficulties should
be considered. It seems appropriate to require the use of
the zero\iyvthe first numetical digit_of the number for
certain kinds of institutional courses. In the study of the
catalo@s, very few first digit "zero" coursed’ were seen-Q’

their absence drew attention to them. The typical insti-

. tutional explanation for their absence seems to be that the
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courses with a zero first digit are not fundablé on a normal
basis; some state offiéials diS?ute this. Nevertheless, it
seems appropriate to use a zero first digit fbr any courses
which are clearly not at a postsecondary level. Furthermoré,
even high school level courses coulq be includeﬁ in the State-
wide Course Ngmbering System by reduiring that zeroes be
éntered in both the first and second numerical digits. This
Lery practice has been observed in a few Florida community
college catalogs using what might be called pseudo-classified
course n?mbers._ The ingenuity of this system is that it
allows the standard discipline-subject prefixes to be ﬁsed
. which would provide numbers for more than 99 high school
courses in each prefix. In other words, if the proposed
state policies in 1-3 are enacted, all manner of courses.
could be listed anywhere with a clear indication of their
level. Thus, postsecondary technical.courses would always
have at least a one or two first digit; dbcupational skili
courses would have a zero first digit. An industrial arts
course typicaliy taught in a high school but bffefed at a
community college ;; area vo-tech éenter would have two zeroes;
any high school courses offéred as par£ of a regular dipfoma
program for adults, or as part of a G.E.D. high scthl
diploma program would also have two zeroes. Any adult basic
education courses cquld,following similar 1ogic,alway§ be
"agssigned a one digit number, i.e., it would have three ieading

zeroes in the numerical digits; a variety of prefixes could

be useq as needed. Here is a symmary of this groposal

-
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(N=course numerical digit): b
o
_ NNNN = any postsecondary course, including
. ' regular academic and technical courses.

!}

_ ONNN = any occupational course of a skill
. ) or semi-skill nature, whether for
programs with or without completion ,
awards; and supplemental occupational \
courses at the adult level. . '

OONN = any high school courses, industrial
arts courses, trade or vocational .
courses (for.persons not having credit
of any kind . for completing high school)
and apprenticeship courses. .

000N

il

adult basic education and other courses
below the secondary level.

Thé simplicity of this brOposal is confounded by the effort
to get the necessary data. Also, because up to this time each
public institution has BeenAperm{tted to determine the first
numerical digit of each course it offered, specific require-
~ ments for all of tHe codes would have to be issued as state
policy. ’ ‘ ' '

L 4 .
5. The time has come in the history of Statewide

Course Numbering for issuance of a state policy which requires
that any course listed by an institution in its regular catalog,

counse}ing, or otherwcurriculum documents, whether as an item

in a list of program requirements, or in.the course description

section, must be listed in the SCNS active portion of-the ” P
‘ course inVentory (i.e., not reserved). It is apparent from a

sampling of items jn every college catalog that there are

courses listed with non-existent prefixes or numbers or de-

scriptions in the SCNS course inventory. Implementing this kind

of policy would seem to be more productive than qpendfng

\ k ‘ *
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‘resources to audit the institutional/course files  regularly. '
However, audits seem absolutely nece;sary if the SCNS is not
to slowly diéintegrate into a hodge-podge of local practices .
on moderately difficult or unusual courses and programs.

If the policy proposals in 1-4 are adopted, then it
should be possible for this proposal to be carried ‘out. It

&
would seem appropriate to require that all courses, of what-

ever variety, be prefixed and numbered. \Two remaining kinds
of coursés require special mention.

6. It is recomﬁended, following the Southern
Association Spandards and Intgrpretations, that continuing
education units be assigned all Community Instrucfipnal-
Service courses,”rather than regular credit or vocational
.cred;tf Although these credit units are often stated with one .
decimal (e.g., 1.5), the SCNS credit data field and codes can
accommodate them. It wodld be appropriate to precede the
credit number with a code prefix like "C," for the CEU.

Although there is a large variety and turnaver

among CEU courses, there is a lot of repitition of "fashion-

able" subject areas for various periods of time. It would : »
seem possible \to classify these courses, even 1f they are

,not listed in (the institution's regular course catalog,

but in a separate document. Note that oftentimes the supple-

mental occupational courses are also listed in a separate -

catalog, sometimes in the same oﬁe withwphp CEU course _
- _ oo

qﬁferings.a”The purpose here is not to bring under state )

contrdl in any way the CEU courses, but to show that there

e
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is a set of’common CEU courses offered ‘among Florida's
colleges and universities. Such listings within the SCNS
might even help create a network of information about which
institutfonlhas a set of CEU courses in‘specialized subject
areas and thereby enhance the continuing educatidn-CIS .
(community instructional sefvice)Qrogrammimgaround the St;;en
It should be realized that many CEU couroesfére taught b&_ful}-
or part-time féculty, or they are,;éviewed by discipline dg-
partment-otaff, thus making it relatively easy to classify
such courses. Whether any but repeated CEU courses should
oe entered'in the é&NS is a matter to be determfned. *In foct,
it might be best to make listing in the SCNS oou;atwinventory
voluntary and conduct an experimental listing of these courses
for coopefoting institutions. . ] \

7. The last class of courses are those usually &uthor-

izo@ through co t@nuing‘educﬁfion offices also; these are the
rocreation and lejsure program offerings. In the system of'é
hﬁredits probigpé/j:ové, nothing applies here, not even CEU's.u\
These cour‘ég éhouldxend up being the only institutionally

sponsored courses with absolutely no form of credit assigned

them. » . y
8. The decisions about if and how credit is to He

awarded for completion of tests or any other forms of evalu-

ation, exclusive of that connected ;}fh regular instructional

-

i

experiences, should probably be left in thejgery able hands of

the Articulation Coordinating Committee members. The identifi-

/
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4

cation of these-non-é}aditional\credits with particular | , ‘
courses should occur only for cour%es that are or could -
be entered into the\Statewide-Course NumberiLg.System

course inventory, so that these courses always would

have been reviewed by a faculty task force.
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STATE OF FLORIDA ~
» DEPARTMENT OF EbpucAaTIiON
O RLINGTON ‘ : ' TALLAMASSEE 32304
S ; : March 5, 1979
MEMORANDUM )
T0: Dr. Lee Henderspn

. ‘ /"ﬁ’."/y
FROM:  Mike oeCarl/o;%/é L |
SUBJECT: Student Development Courses in Community Colleges
ENCL: (1) Florida Statewide Course Numbering System Subject °
C Matter Classification and Course Inventory Report:
R Student Development o _
‘¢2)~~Santa Fe Community College Student Development Courses
\

1. Enclosures (1) and (2) are provided for your information.

. 2. A review of the Santa Fe Community College inventory indicates 17
: listings for a total of 36 credit hours plus 3 listings with variable
o : . credits. :
N ] - . /. ‘“
3. A review of institutional catalogs enabled oyr staff to 1Qe4;££;;$
only two courses which specify "institutional credit” as opposed

academic credit for student development courses. (It is possible that
we did not locate all the cases of "institutional credit" because of the

. diverse ways catalogs are prepared or because this information is provided
for students alsewhere.) . : ' <

e “.-.4. The fo]lowing—question5msuggesf themseives:

a. May student development courses for credit be included in the
general education requirement or as elective credit to make up the credit
hours necessary for the A.A. degree? - ‘

h. If any student development courses count toward academic credit °
which may be included for the A.A. degree, could not all other students for
that degree argue that they ought to be permitted to "test-out" of the course
for academic credit? ) .

c. If certain student development courses\oudﬁt not to be granted

- ‘ academic credit for transfer ‘purposes, ought not there he a policy common
to all public community colleges and universities? :

? ’ - 113
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Memorandum .
< Dr, Lee Henderson
~ * Page two

‘ \
5. We were prompted to inquire into thisearea as a result of rumors that
academic credit for student development/remedial course was being used to
satisfy general education requirements and/or elective requirements for
the A.A. degree and as a result of the course material sent to us for

‘processing.
MAD/as
cc: Harold Kastner

Myron Blee
Tom Baker

. o

L .
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STATE OF FLoriIDA
DEPARTMENT OF EDUCATION

RALPH 0. TUBLINGTON : TALLAMASSEE 32304

COMAUINSIONE A

September 5, 1978

MEMORANDUM ' ' .

TO: - Bill Corley ' :
FROM:,  Michael A. Dwary%/égzg

SUBJECT: Submission of Report

In accordance with your request we are submitting the accompanying
materials. The materials are selected, not comprehensive.

The items identified are those which tended to indicate that further
inquiry might be warranted before drawing any firm-conclusions. The
items dealt with concern undergraduate courses. .

There are several points which need to be made:

a. A course in a given subject matter could represent proliferation
of the curriculum;® however, it could also indicate that the faculty
member is at the cutting edge of his discipline and in order to be
responsive to significant developments he is incorporating the new
subject matter in his offerings. :

b. A course or courses could be unique and also represent prolifera-
tion of the curriculun. The cunulative effect of this practice
would result in expenditure of resources better applied to areas
which would make a more significant contribution to undergraduate "

__preparation. = : T,

c. There are enough indicators to suggest that the management of
academic programs at the institutional and/or agency level has
not been effquiveland efficient as it could be because of the
absence of a data base such as the course numbering system.

d.  The ongoing and cyclical studics in various subject matter areas

will enable faculty consultants and their reviewing faculty task
- force colleagues to identify problems and to propose solutions.
It always has been my view that faculty, given the opportunity,
confidence, and support of the Legislature, will undertake this\ o
responsibility. In fact, those studies will enable a faculty/
legislative contact and cooperation which may neither have ‘existed
~ nor have been possible before. I would recommend holding in

abeyance any judgement until the appropriate faculty task force
members have an opportunity to consider and td address any concerns,
I will provide the names of persons who can be helpful with respect

to any item. : 1“1,,
- an equal opportunity employer J
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Memorandum

Bill Corley
September 5, 1978
Page two

e. There are some items which are self exﬁlanatory and which suggest
the need for timely actlon.

f. The imprecise definitions and guldelmes related to the jurisdiction
of communuty colleges, four-year universities and upper division
universities are a major factor in overlap, duplication, destructive
competition, and the resulting consequences for judicious use of -
resources. We are developing a plan, based upon the course mumbering
system data base and studies, for addressmg this matter. I would
urge that the Legislative staffs review the provisions for the
existence and jurisdiction of both commnity colleges and upper

division universities.
MAD/as

Enclosures
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STATE OF FLORIDA

DEPARTMENT OF EDUCATION

RALPH D. TURLINGTDN TALLAHASSEE 32304

COMMISSIONEN

¢ .
June 283, 1978 , - . ;

S e e i = o —— — —
a

-T0: Cecil Golden S
Associate Deputy Commissioner o
Department of Education )

FROM: Michael DeCarlo
Director A
Statewide Course Numbering System

SUBJECT: Community College Practices for Designating Credit;
Implications for_ Course Numbering Management Information
System, Articulation

Among the 28 community colleges, there are diverse practices for
designating non-credit, institutional Credit, and transfer credit.

In some instances, one may be substituted for the other after the
course has been completed. For example, at IRCC a student may enroll
in a course for non-credit and after completion of the course receive
credit by paying the tuition differential. The institutions desire
one course number for non-credit and angther for credit.

Also, some institutions do not Sward credit because they believe the
offering to be remedial or “less than college level", while other

- institutions give credit for Just about everything. _

-

Faculty members become upset when their non-credit courses are not
equated with credit courses eyen though it is acknowledged by both o
fnstitutions that the courses ‘are substantively alike. Students who
take courses for non-credit are unable to transfer these courses as

electives, while students taking the same course are able to transfer
them for elective credit. ' .

: “Institutidna] credit" is often awardedvfor remedial or "less than college

lTevel" courses based upon the belief that it would injure the student's
psyche  if no credit were awarded. This is, of course, a fiction. It
is my view that part of education is reality awareness. Teachers and
students should identify deficiences as such and not camouflage them

with meaningless symbols.

1 .

an equal opponunity/wﬁycr
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June 28, 1978 i :
Page 2 N \

4 .
A1l of this has consequences for maintaining an accurate course numbering
system and management information system. Further, if non-credit,
institutional credit, and transfer credit courses that are substantively
equivalent are equated on a matrix, receiving institutions will rebel
against accepting as transfer credit, a course equated with a non-credit’

course.

I have repeatedly brought this problem to the attention of the Division

of Community Colleges over a four year period. I have presented this
gituation to the Council of Vice Presidents for Institutional Affairs,
orally and in writing. MNo action has been taken. In view of the
continuing problems, I recently again brought this matter to the attention
of both Lee Hendefson and Harold Kastner who said they would look into it.

My understanding of Dr. Atherton's view {s that any effort to standardize
terminology and usade in this area would, in effect, be dictating to

the community colleges and intruding upon the rights of the individual
governing boards. I do not share this view since there exists a mandate
for a course numbering system. The mandate to develop an MIS predated _
course numbering. .

If the Division is unable to resolve this issue by Sepfember 1, I
recommend that it be dealt with by the Commissioner and/or the legislature.

~ MD/bg
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STATE OF FLORIDA " -
.DEPARTMENT OF EDUCATION

A AL _ TALLAHASSEE 32304 - .

June 1, 1978 - T

T0: Mike
: FROM:  Guery G}
- SUBJECT: , Institutional Credit Courses .

3

At the.moment, CNS has a problem with Institutional Credit Courses.,
In most cases, Institutional credit {is given for Occupational-Vo-
Tech courses. Institutional credit does not appear on a transcript
and in some cases is given so that a community .college can compete
with'a local vocational school. In such a case, a community col-
lege can offer a vocational program at the same cost scale as that
used at the Vo-Tech School.

I believe that CNS prefixes and numbers Should be assigned to these
courses. It is my belief that many courses given for institutional
credit are really credit courses with the student paying a little
more if he wants college credit. ‘For example, IRCC offerg college
credit for some courses which. are taught as .nstitutional credit.
In this case, the student Pays an additional fee and is‘given .
college credit for courses Qe took as 1institutional credit.

The following 15 an exampie of credit and institutional credit .=
caurses found-in the IRCC catalogy ~— -~ - -

ACC 2001 (ATG 203 ﬁrinciples of Acéounting I - 3 credits
ACC 2021 (ATG 20 Principles of Accounting II - 3 credits
ACC 2022 (ATG 205) Principles of Accounting III - 3 credits

ACC 060 Principles of Accountfﬁg I - Institutional Credit 3 .
ACC 080 - Principles of Accounting II - Institutional Credit 3
ACC 081 Principles of ‘Accounting III - Institutional Credit 3

Some task forces have alrea y picked up the institutional credit
courses and assjgned them agprefix and .number. I believe we should
go ahead and equate all of astitutional credit courses not cov-
ered in our present inventory.

. GD/rb 119
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B‘ | STA’I‘IE OF FLORIDA J B
DEPARTMENT OF EDUCATION )
A aMssionER ' TALLAHASSEE 32304

- " November 4, 1977 . . -

MEMORANDUM

T0: - Mike

’\\ « FROM:  Guery q}
. SUBJECT: Courses with Institutional Credit - =~ .

-
o -

., We need to have a policy decision made on how we should
handle courses with institutional credit. In many cases
b institutional credit courses have been placed in the existing
course file. .In other cases they have been reserved for :
the Yo-Tech course file. John Muir believes institutional )
credft courses need not have CNS numbers assigned since
they are completely interral at his institution (see attached
' memo). -1 have polled the CNS staff and have found mixed \ ¢
~——  emotions on the subject. .

E Our possibilities are limited to:

{ : (1) Place institutional credit courses‘in credit course
' file using the Occupational Task Force to handle
| all courses. s -

é : (2) Place institutional credit-couress im the Vo-Tech file.

B B “¢(3) Treat institutional credit courses-in the same way that
we treat community serviees courses.

I need to have a decision on this subject before my Occupational
_Task Force Meeting on November 17-18, 1977.

N GLD/as
- Attachment

B P21
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" INDIAN RIVER COMMUNITY COLLEGE

3209 Virginia Avenue -
Fort Pierce, Florida 33450-

4

w
e

-

OFFICE OF THE VICE PRESIDENT . ‘

NovemberN, 1977 -

- |

C 5
X
)

K -
From: " JohnW. Muir, Ph.D. ('("v . N

To: Dr. Cue'ry Davis

- J

Subject:  Missing Commor\Course Numbers

Attached is a list of all courses we are ablé to determine at this time do not hav
common course numbers developed or assigned. - )
As a response to your memorandum of October 26, 1977, please note the listing
includes our courses in Cosmetology and Motoreycle Repair and others in.

~ addition. - : o

Sfhce we are going to press with our catalog immediately, it seems that the courses
listed will have to appear in our new addition using o parenthétical expression of
- the old numbers. '

| believe we may be able to solve the problem of our listings beginning on page

219 of the current catalog, "Institutional Credit Courses:" It seems those courses .
need not have common course numbers assigned since they are completely and
absolutely internal to Indian River only. That is, we do not cut any transcripts

for those courses and there is therefore no relationship to any other institution.
Perhaps this information Wi help in accomplishing the common course numbering
task. - R ' :

Thank you.

Avachments
/ief

cc: Dr, Michael DeCarlo

i

Serving Indian River - Martin - Okeechobee - Saint Lucie
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" . BROWARD

SEC - 0999 English .
Special Services_Program : - }y

The special Serv1ces Program is des1gned for underachievers and disadvantaged
_students. Significant features6f the Program are its flexibility to meet

ind1v1dual student -needs and thE ability of stiudents to particioate in a ~
full range of college act1vit1es. Details of the Program can be secured ) .
from the Director of the Program. | '
(Under -"COURSES OF INSTRUCTION SPECIAL SERVICES - pg. }57) )
Course Description: ‘ _
This course includes. a study of basis grammar and usage as it applies to

reading and discussion of relevant literature. It will also encompass a oo kn,.

emphasis on drill and 1nd1v1dual1zed 1nstruct1on. No prerequ1site.

survey of the fundamentals of composition.
3Sem. 7 . \ 4
4

NAYTONA BEACH COMMUNITY COLLEGE -

(New) EH 0093

Course Description:

Deve1opmentaT'En‘T1sh - To develop the students'ability to ‘express his

ideas jn clear logical sentences that employ standagd English, correct 0
usage, structure and spelling. (/Vver. CRROT / .

INDIAN RIVER COMMUNITY COLLEGE
pg lo4

Euy(g | |

Coufse Descr1 tion:

E@i En§]§s§ No-credits - 3 hours, lecture o

A detailed consideration of the basfcs of grammar and such related elemenfs

as punctuation, capitalization and:allied mechanics of writing with an

#

JACKSOHVILLE UNIVERSITY . o "\
pg 57 = |

EH 0000 --

Course Descr1ot1on - NoanedA; o

Practice in correct and effective writing for those students who o
remedial work. S | ‘ ne_@ ‘ )

/ ; v.“:'.‘,‘ 122
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MIAMI-DADE COMMUNITY GOLLEGE
Pg 88 o . ‘ ,
ENG_0901 - Language Skills o SR

CourseDescription: - 3'credits

&

_ An intensive éfddy of the B gic language gki]]s‘that should enable a student
the student to proceed wi;ggﬁt difficulty through a regular college program.
Admission is determined bylplacement test scores, (3 hr lecture, an add- -

“itional lab hour may be required.) > _
PASCO-HERNANDO COMMUNITY COLLEGE : -

+P561 4 FIY
+ENC 9000 (+ENG 901) Fundamentals'in English - )

- Course. Description: 3 cr.

~ Involves individualized ingtruction in basi¢ English skills. Through a

~ variety of diagnostic measures, the student's entrance level of performance
will be determin d, and a program of studies to meet the individual needs will
be pursued. - A frade:«0f "S" or "U" will be awarded upon the completion of the
individual program. Four class hours. : ‘ - L

FLORIDA;KEYS COMMUNITY COLLEGE i o o
(New) : . .
College English Skills

}fK\ ~Course Description: 3 cr.

A course of individualized instruction with emphasis on the basic mechanics
of grammar, punctuation, spelling, and introduction to paragraph writing.
Required of students whose test scores indicate a need for developing basic
writing skills. Can be counted as an elective toward the Associate

inArts degree. - T e :

Y

- CHIPOLA ' JUNIOR COLLEGE
‘Pg 83 ‘
Compensatory English 3 cr.
ENC 1002 . '
Course Description: ’

This course is designed to provide the instruction needed to remedy
deficiencies in one or any number of areas of communication skills. Students
whose test scores and/or secondary school records indicate a deficiency

in communication skills may ‘élect to take ENC 1002 or ENC 1005, Students

are required to satisfactorily complete the total series of units of
instruction and to make a satdsfactory score on a final test over_all units.

The grade in the gourse is based 30lely on the final examination.

However, those who fail to make a satisfactory score must review until they make

a .
‘SatTthC‘(er. grqde. 123
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DISCIPLINE = 033 FLCR10A_DEPARTMENT CF_EDUCATICN __ __PAGE
FILE 01.175 - ‘ ) ' L : - " os/c

COURSE ECUIVALENCY FRCFILES

e o i e e o £ e e - e s e

. CISCIPLINE: O33—ENGL[SH LANGUAGE & LlTERATLRE

PREFIX.,ENC—ENGLdSh CCMPCSITICN.

SEC

, COURSE:_ENC-000 A<Ic SKILL‘ ‘
" AO1 rBRcREOUlSlIES. NONE - - < '
BO1 LINTEMDEQ”SIUDENIS N/A_ e
col INTRO/ADVANCEC: N/A |
DOl MAJCR TOPICS: REMEDIAL PRACT!CE IN WRITINGy, PRIOR TO FRESHMA!.
D02 \CCMPOSITIUN. .. . ‘ _ (
.[vv EOL SPECIAL RECUIREMENTS: N/A ‘
| COURSE: ENC-OOZ_“*CCMPEASATCRY ENGLISH. - _ -
- A01 PREREQUISITES: NONE o /
. BO1 "INTENDED STUDENTS: WN/A - -
col "PNTRO/ANDVANCED: N/A : o
Dol MAJCR TOPICS: N/A - o X .
EO1 SPECIAL REOUIREMENTS"N/A :
; _ COURSE: ENC= 005 BASIC. COMPGSITION SKILLS . "
. .. A0l PREREQUISITESS NGNE  ~ R :
801 . INTENDED._STUCENTS: N/A N
col INTRO/ADVANCED: ‘N/A .
D01 MAJOR TOPICS: ‘®ASIC SENTENCE STRUCTURE WITHIN THE PARAGRAPH..
D02 _STUDENTS WITH INADEQUATE PREPARATION FCR_COLLEGE-LEVEL -
~ DO03 COMMUNICATION SKILL CCURSES.
-7 EO1 SPECIAL REGQUIREMENTS: N/A
COURSE: ENC-006 BASIC CGMNLNICATION SKILLS . ,
A0l : PREREQUISITES: NONE- | L S ST
801 INTENDED STUDENTS: N/A G L : -
" €01 INTROZADVANCED: N/A
D01 _ MAJOR TOPICS: DRILL IN GENERAL STUDY SKILLS, READING: LISTEN[
. ,D02 " _NOTE-TAKINGs AND_QUESTICN-ANSWERIAG.- _
" B0l SPECIAL REGUIREMENTS: A/A _
R COURSE : ENC—OO? BASIC euuvunxcarlcn SKILLS 111
¥ol PREREQUISITES: NGNE o -
" BO1 y INTENDED STUDENTS: N/A o .o
€01 INTROZ/ADVANCED: N/A
S f . oors MAJOR TOPICS: REMEDY OF DEFICIENCIES IN CNE OR, ANY HUMBER oF
o opo2 - OF COMMUNICATION SKILLS. . _ :
__EOY  SPECIAL REGUIREMENTS: N/A ~
- " COURSE: ENC-008 BASIC COMMUNICATICN <KILLS v
AO1 " _ PREREQUISLTES: NGNE - N
’ BO1 INTENDED STUDENTS: N/A
col INTROZ/ADVANCED: N/A
pol MAJOR TOPICS: N/A | .
EO1 SPECIAL REQU4REMEN(§gvn/A
couns& ENC-009 BASIC COMMUNICATICN SKILLS V
AO1 -PREREQUIS1TES: NCNE - ‘\1 o '
- Bo1 »xlN ENDED STUDENTS: N/A e .
A*L__ col_ - INTROZADVANCED: N/A
Dol . MAJGR TOPICS: N/A :
o 501 SPECIAL RECUIREMENTS: h/A -
EKC"\ g
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FLORIDA
DEPARTMENT OF EDUCATION
STATEWIDE COURSE NUMBERING SYSTEM

-~

The Florida Statewide Course Numbering Project encompasses 9 public
universities, 28 public community colleges, 26 area vocational centers, °
5 private colleges and universities, 15 faculty discipline task forces
including 600 faculty members, and a 54,800 course inventory ranging
from %h? poitsecondary occupational through the graduate and professional
school levels. '

Task forces concern themselves with both the conventional academic
disciplines and the related technologies, develop classification and
subclassification systems for their areas, sort existing courses into

the classification system, and order them in terms of chronology, relative
complexity, “or simply by commonality of domains of knowledge. A common
prefix and numbering system is then ass‘igned distinguishing courses which
are substantively equivalent and unique. A1l counterpart institutional
departments review this work; hence, the final results reflect the combined
efforts of the task force members and their col leagues.

Common prefixes and numbers assigned by faculty to graduate and professional
courses indicate_ that courses are offered in given domains of knowl edge.
They do not indicate that courses are substantively comparable. The
receiving institutional school or department makes the final evaluation

as to the comparability. The same approach is taken to studio courses .

in art, dance, acting, and vocal and instrumental music courses. The

- performing arts continue to rely upon their own auditions and recitalsf

The purposes and advantages of such a system are as follows: (1) provides
a common classification system for, all disciplinary and interdisciplinary
categories and subcategories based’ on the professional judgements of the
faculty; (2) provides a complete and reasonably accurate inventory of all
postsecondary courses and programs; (3) provides a matrix of all institu-
tional offerings in each disciplinary and interdisciplinary area based on

. Subject matter; (4) provides an integral element of the: state's management

informatiop system and program, planning, budgeting, and evaluating system;
55 provides a”bas!s for program allocation_among the several sectors;

provides a basis for the effective and effi¢ient use of 1imited resources
and for the equitable funding of programs; (8) provides an unparalleled
forum for statewide articulation; (9? increases the effectiveness of
admissions officers, registrars, academic and career counselors, teacher
certification personnel and placement and follow-up officers; (10) provides
for high school counselors in one document complete information cancerning
the variations in offerings in different postsecondary education discipline
departments and institutions; (11) facilitates the comparison by students

of the nature and scope of varying institutional programs; (12) minimizes
. g
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the, frustration of students resulting from institutional errors in

transcript evaluation, program planning, and-‘advising; (13) provides for
faculty a communicative device for identifying any lack of comparability
between community college offerings and lower division university offerings;
(14) provides for trustees and legislators a clearer and more accurate
framework from which to assess the current status and direction of

o

postsecondary education. -

Legislation has been passed which provides that the Course Numbering
System is descriptive, not prescriptive, and that courses may not be
standardized. Further, a Statewide Course Numbering Policy Council has
been established to monitor the implementation of the system, its main-
tenance, and its continuing refinement.

This Council is chaired by a member of the teaching faculty with its
me$pership predominantly faculty. Since a major concern related to
information technology is that those who generate the data will be
separated from it.and from the interpretations derived, provision has
been made for continuing input and involvement by the 110 discipline task
forces.

Additionally, provision has been made for annual meetings of ad hoc
committees of the discipline task forces. Those committees will review
the status of discipline inventory, classification system, course com-
parability and uniqueress, articulation and other problems, and propose
and take appropriate action. In short, it is the faculties who will )
establish and maintain the inventory of what is, what is alike, and what
is different. '

Although this is essentially a public sector project, six private colleges
and universities have ‘been involved on a voluntary basis. It is clear

that the matrices of courses will enable a private institution to compare
its inventory with those of other private and public institutions in the
same geographical area. This should enable institutions and agencies

to determine existing areas of overlap and duptication. This information’
will be of value to State Councils of Postsecondary Education (1202 Commis-
sions) and assist them in ascertaining the status and needs of education
from a wider perspective. .

The new Course ‘Numbering System will appear in all public community college
and university catalogs for the academic year 1977-78. A1l postsecondary
vocational courses in area centers and schools will be completed the
following year. By the beginning of the academic year 197§-79, all public
community colleges, universities, and agencies shall have completed conversion
of all data systems and all reporting systems, including transcripts, to the
Statewide Course Numbering System, Existing institutional course prefixes
and numbers will no longer'be included in institutional catalogs but will be
retired to history files. Conversion tables of old and new prefixes will be
made available to faculty and students during the trancaction pcriod and fer
about two more years. ' .
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(Statement To Be Included in Catalogs of Florida's
Public Community Colleges & Universities)

A\

Florida's Statewide Course Numbering System

The course numbers appearing in the catalog are part of a
statewlde system of prefixes and numbers developed for yse by all
public postsecondary and participating private institytions in
Florida. One of the major purposes of this system is to make
transferring easier by {dentifying courses which are equivalent,
N0 matter where they are taught in the state. A1l courses
designated as equivalent will carry the same prefix and last
three digits. _ . .

The classifying and numbering of courses was done by community
college and university faculty mambers 1n each academic discipline,*
Their work was reviewed by faculty members in all of Florida's
postsecondary institutions who made suggestions and criticisms to
be incorporated into the system.

The course numbering system is, by law, descriptive and not

_prescriptive. It in no way 1imits or controls what courses may be

offered or how thay are taught. It does not affect course titles or
descriptions at individual schools. It seeks only to describe what
1s being offered 1n postsecondary education in Florida in a manner
that {s intelligible and useful to students, faculty and other
interested users of the system.

The course numbering system was developed so that equivalent
courses could be accepted for transfer without misunderstanding. Each
public institution s to accept for transfer credit any course which
carries the same prefix and last three digits as a course at the re-
ceiving institution. For example, 1f a student has taken SOC _000 at
& community college, he cannot be required to repeat SOC _000 at the
school to which he transfers, Further, credit for any course or its
equivalent, as judged by the apprapriate faculty task force and
published in the course numbering system, which can be used by a native
student to satisfy degres requirements at a state university can also
be used for that purpose by a transfer student regardless of where the
credit was earnad.

It should be noted that a receiving institution 1s not precluded
from using non-gquivalent courses for satf sfying certain requirements.

General Rule for Course Equivalencies

A1l undergraduate courses bsaring the same alpha prefix and last
three numbers (and alpha suffix, if present) have bedn agreed upon to
be equivalent. For example, an introductory course in sociology 1s
offered in over 40 postsecondary institutions in Florida. Since these
courses are considered to be equivalent, sach one will carry the
designator SOC _000. .

129

First Digit

The first digit of the course number is assigned by the
institution, generally to indicate the year it is offered--{.e.,
1 ~ind{cates freshman year, 2 indicates sophomore year. In the
sociology example mentionad above, one school which offers the
course in the freshman year will ‘number 1t SOC 1000; a school
offering the same course in the sophomore year will number it
SOC 2000. The variance in first numbers does not affect the
equivalency. If the prefix and last three digTts are the same,
the courses are substantively equivalent.

Titles

Each Institution will retain {ts own title for each of
its courses, The sociology courses mentioned above are t{tled
at different schools *Introductory Sociology," "General Sociology,*
and "Principles of Sociology." The title does not affect the
equivalency. The courses all carry the same prefix and last
three digits; that is what identifies them as equivalent.

Lab Indicators

Some courses will carry an alpha suffix indicating a 1ab.
The alpha suffixes “L* and, "C" are used as follows to indicate
laboratories: - .

- \
“L" means either {a} a course, the content of which 1is
entirely laboratory or (b) the laboratory component of a lecture-
lab sequence 1n which the lab fs offered at a different time/place
from the lecture course.

“C" means a combined lecture-lab course in which the 1ab is
offered in conjunction with the lecture at thg same time/same place.

Exlmpl;s;, Marine Blology 0OCB 03 {lecture only)
0CB _013L (1ab only)

-Marine Biology 0CB _013C (lecture & lab combined)
with Lab

Therefore, 0CB _013C {s equivalent to OCB _013 plus 0B _03L,

. -

ocL



Eauivalency of Seayences

In certain cases, sequences of courses in a given discipline
are equivalent rather than the individual courses which make up
these sequences. (For example, MAC _132, _133, 134). In these
cases the subject matter topics may not be taught in the same
Sequence, Course by course, ‘in several institutions; however,
upon complation of the full sequence at any of the several
institutions, students have completed substantively equivalent

content. These sequences are clearly {dentified in the Course
Equivalency Profiles.

Explanation of Prefixes and Numbers

¥ Prefixes and numbers in the course numbering system are not
chosen at random; they are designed to describe course content in
an organized fashion within a classification system developed for
‘each subject matter area,

Generally, each of the major classifications in a discipline
1s represented by a three-alpha prefix. In some cases, one three-
alpha prafix has been sufficient for the entire discipline., A
discipline may use as many prefixes as necessary to accommodate
1ts major classifications. The logic of the system allows it to
be t1’:1"1n1tcly expandable with minimal disruption to existing
numbers.

History, for example, has seven prefixes: AFH, African
History; AMH, American History; ASH, Asian History; EUH,
European History; HIS, History-General; LAH, Latin American
History, and WOH, World History. A1l history courses in the
state will carry one of these prefixes.k T

A wore specific example is AMH 3421. .
. A H 3421 Early Florida History
of History

of narica \
Junior level

of American
History: part
In Taxonomy
offering (at In Taxonomy
this particu- fOr AMH 400 o0 @0 this \hst digit 1n

of discipline
lar instity- Series indi- digit indicates th1s case refers

cates "Areas to group of

tion) " in American E:‘{;::f.y':f equated courses
History" Florida® dealing with

. “Early History

of Florida"

(Local titles are used for each particular course. The
last three numbers are used to indicate equivalency.)

'numbir of prefixes is a function of the extent of the
subiclassifications of the given subject matter area.

When this work'bcﬁan there were 920 alpha prefixes in existence;
with the new system there are now 370. As in most states there

1

- 13i

’ * ~ / ’ L4
existed no uniformity in Florida's prefixes as indicated by the example
below:

Oiscipline Before After

History 20 ’ 7° .
Sociology 24 ' 3

Philosophy 23 4

Religion . 17 N 1

Mathematics 50 10

English 39 6 !
Nutrition 38 4 °

Although 1t {s true that a gtudent majoring at one of the 38 partici-
pating institutions may have had only one alpha prefix for his major
(e.g., HY-History) and now he will have seven, all prefixes in the
same subject matter areas will be the same throughout these institu-
tions.

A complete inventory of taxonomic 1istings, equivalent and “unique
courses, has been made available to each academic department of every
institution in the state. Students, through their local advisors,
should use this i{nformation in designing programs which will transfer
smoothly.

Exceptions to the Rule For Equivalencies
~ — "

The follovm{g are exceptions to the general rule fdr course
equivalencies:

A. Al graduate level courses (except those which the faculty
and their reviewing colleagues have determined to be substantively
equivalent with undergraduate courses) are not automatically transfer-
able, : - .

B. AIl numbers which have.a second digit of 9 (Ex.: ART 2905)
are "place keeper” numbers for .3uch courses as directed independent

© study, thesis hours, etc. Courtes with 900 numbers must be evaluated

individually and are not automatically tFunsferaple.

€. AN internships, practicums, clinical experiences and study
abroad courses, whatever numbers they carry, are not automatically
transferable. )

D. Performance or studio courses in Art, Oance, Theatre, and
Music are not automatically transferable but must be evaluated
individual)y. ~

Authority For Acceptance of Equivalent Courses

The following amendment to Section 6A-10.24(7) of the Articula-

tion Agreement was approved by the Community Colleges Council on Instruc-
tional Affairs, the Presidents Council, the Oivision of Community Colleges,
the State University System Council of Vice Praside or Academic Affairs
the Council of Presidents and the Board of Regents. was adopted by the
State Board of Education on'March 7, 1978: ", . . St(dents who earn credit
in a course determined by the appropriate faculty task force to be equiva-
lent and which is published in the state-wide course numbering system, and
who later transfer to another institution within the system can transfer
and use the credit in that course at the receiving institution for the
Same purpose as that course can be used by native students who complete
the course at the receiving institution.®

132
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Statewide Course Numbering System —

Institutional Applications Of The Course’Equivalency
<And Distribution Directory .

1. Admissions Officers/Registrars

a. Facilitates admissions counseling.
b. Facilitates evaluation of transcripts of transfer students
and ‘placement of these students in courses.

2. -Academic Adyisors/Counselors/Students
.a. “Facilitates self-counseling and planning by students. \J/(,\\\\&
b. Faci?&\ates counseling of transfer students with regard to < !
comparability of cdurses between institutions. '

c. Facilitates’ the identification of all equivalent courses for
_certification purposes.

3. Academic Department Heads/Faculty

a. Provides an up-to-date inventory of the courses 1q‘gach
subject matter area. ‘

b. Provides a data base for the study of subject matter area
trends by institution, region or on a statewide basis.

€. Reveals the degree of comparability of associate degree
program courses with those offered at the universities.

d. Provides a means by which problems such as articulation A
and overlap can be identified, so that prdposals for
corrective action can be 1nitiated.

e. Provides a data base for administrators of institutional
consortia. ‘

4. Curriculum Committees/Self Study Comm{ttees

a. Provides one basis for assessing the extent to which ®¥m-
munity college courses are preparing students to continue
their studies. .

b. Provides a data base for exploring the desirability of
establishing consortia among institutions. °

5. Boards of Trustees (Community Colleges)

a. Provides boards with data concerning the degree of com-
parabig;ty of community college associate degree program :
" courses” and lower division university courses. . i
b. Provides boards with data which will assist in determining
- the’ extent of unwarranted institutional overlap, dupli-
' cation, and proliferation.

( .
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c. Provides boards with data concerning the degree of the
overlap and duplication of community college and university J
courses. .
d. Provides boards with déta which will enable them to
degermine whether or not corrective action has been tajen
and when.

*
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Appendix B
.
. Program and Award Data .
lz‘or Florida's 28 Community Colleges
T ‘ |
\ f
. ’
-

135




E

t
b

Occupational Programs in

Florida's 28 Community Colleges

| ABLE 12 dccupaTiONAL PROGRAMS

KEY: \

‘1 AS - Associate in Science Degree

© € -Certificate

<

.

, [_AGRICULTURE

Agribusiness

AS:

Agriculture

Anim&]»Science

Citrus Technology -

trop Production

Farm Coop Tré}ning

_ Faim Management

Forestry

" Golf Course Operation -

Horiiculture

AS

Landscape Technology

s

As .

Nursery Operations

Park Technology

o)

Ranch Management

AS-

DISTRIBUTIVE EDUCATION

Banking

—_|AS

AsS

As

AS

AS

AS

AS

AS

AS

AS

. Distributive Education -

Fashion

| AS

1AS

3 S

ﬁa.

AS

AS

SOURCE: AA-1

RIC- . 13°
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TABLE 12 OCCUPATIONAL PROGRAMS (Continued)

KEY = : :
AS - Associate in Science Degree
C - Certificate :

DISTRIBUTIVE £CUCATION Continued:

Food Service

Hospitality .

Insurance

Marketing

'Purchasing

Real Estate

Transportation -

Nholes&ling

HEALTH OCCUPATIONS

Cardiovasculaf Technology

Cooperative Health Education

Dental Assisting

Dental Hygiene

Dental Lab Technology

Dietetic Technology

Electroencephalographic Technology

Emergency Medical Technology

" Health Care Management

SOURCE: AA-1

'

A FullText Provided by ERIC




TABLE 12 OCCUPATIONAL PROGRAMS (Continued)
KEY:
AS - Associate in Science Degree
C - Certificate .
HEALTH OCCUPATIONS Continued:
K AS .
Medical Assisting C . C AS
AS :
Medical Laboratory Technology AS | AS C AS AS AS - AS AS
AS N
Medical Records AS C C AS -
AS .
Mental Health AS} AS1AS] C AS AS AS AS C AS
Mortuary Science AS
Nursing (Aide) N I c C e ¢ lc {c
Nursing (LPN) C C]cC C C C {cC C - | ¢ |lc |c
Nursing (RN) AS | AS | AS AS |AS | AS-J AS | AS| AS | AS|AS | AS]AS | AS AS | AS | AS | AS AS [AS AS {AS
Occupational Therapy . - ' AS ‘ .
" Operating Room Technology v C c - . C
Optometric Technology /) ‘ { AS AS AS
Physical Therapy ‘ AS : AS AS
j AS| AS . ‘ )
Radiology aslc ic . As | As As | AS AS AS AS AS
—— A3 _ %) (P '
Respiratory Therapy AS C AS C C C : AS |AS AS
Veteripary Medical Assisting AS o | AS
Ward Clerk : C c

SOURCE: AA-1

El{[lc 14V !

Aruitoxt provided by Eic:
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TABLE *12 OCCUPATIONAL PROGRAMS (Continued)
KEY:
AS - Assoctate in Science Degree *
C - Certificate &
LY
< ~
HOME ECONOMICS ‘ . -
) AS AS IAS 1AS
Child Care WS jc §c AS IAS AS |C IC . C_IC AS{C IC AS
: IAS . AS
. Fashion IAS AS NS C IC IAS AS1C
AS AS
Food Service ’ S IC iC NS c
H ) '
ome Economics a AS las AS AS B é N\
Upholstery C [«
OFFICE OCCUPATIONS o . .
RS AS {AS AS S AS
Accounting/Bookkeeping ] c Ic AS. |as c Ic I AS Ic c IS | ¢C
. RS AS
Business, Administration/Management |AS |AS |AS ‘JC C AS JAS C AS AS iAS AS | AS S
‘ AS RS |AS : AS A lAS AS : .
| Business, General As,fAs Jas [c Jas fc|c As_las |as As fc e c| s ‘ ‘
| - Cashiering ’ c : C '
: ‘ AS ' AS AS ' S
Clerical c_|¢ [ [ [ ¢ lc As_f¢ o C c_ s |c c
Court Reporting AS) c AS AS
AS AS |AS AS AS AS AS [AS . P(S S
Data Processing as Ic As Jas |c | - As [ |as Jc As |c c |c i Bs [c |ask s s
Income Tax Preparation C !
Key Punch \ C C
J
Of fice Management - . AS . JAs
N
Secretarial, Executive AS AS | AS Ins |As . C |AS ’ S
) AS |AS AS AS AS AS |AS AS|AS .
Secretarial, General AS IC |C |AS C JAS |C JC |JAS |C |C C-|C JC ]AS JAS |AS }JAS C [C AS }\S
SOURCE: AA-1 : ) o
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"TABLE 12 OCCUPATIONAL PROGRAMS (Continued)
KEY: -
" | AS - Associate in Science Degree
C - Certificate
. <
OFFICE OCCUPATIONS Continued: .
Secretarial, Legal , AS AS As |as AS - ps as s las AS
AS
—Secretarial, Medica] AS AS AS JAS | JAs C__|AsS AS AS
AS B
Stenography C c |cC . C 4 c |cC C - c
AS,
Word Processing b C C
TRADE AND INDUSTRIAL OCCUPATIONS:
s AS AS AS AS A RS .
Air Conditioning/Refrig./Heating C |AS|cC C C AS C o c |c o As|C |C AS
. RS
Afr Traffic Contro) AS - o
— Al RS
Appliance Repair o o o c
P 4 AS A
Architecture Technolgqgy AS o AS AS C |AS AS T AS
. AS AS RS
Automotive Body Repair . C C ¢ lc 4 C * e
. AS RS RS AS
Automotive Mechanics o C |{C |C o I c |c { o ASIC |C AS
AS AS
Aviation Technaloay AS C AS | C AS |AS AS | AS
AS
Broadcasting AS C AS
v AS AS AS .
. _8uilding Construction C JC |c AS AS |C |AS C AS |C AS AS|AS
Cabinetmaking c :
Carpentry c|c c cJC |cC
AS 4AS
€ommercial Art AS AS AS AS C as | C. AS AS AS

AS
/[_Lw_uoloqy ¢ clcle C an c c c c )
SOURCE: AA-1 ' .
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TABLE 12

Key: -
AS - Assocfate in Science Degree
C - Certificate

\

OCCUPATIONAL PROGRAMS (Continued)

@
TRADE AND INDUSTRIAL OCCUPATIOHNS Cont: ~
v -
» Dance p / AS
Diesel Mechanics [C c jc
AS AS AS AS 1AS AS |AS AS AS |AS
Drafting AS ps fc_jc fc |c AS C ¢ ¢ ¢ Jc ¢ Jas jc Jc {asfc lc AS
» AS ‘
__Flectrical Wiring Technology AS c C AS C 1As |as c ¢
Electro-Mechancial Téchnology AS AS {AS
AS AS RS i AS [A AS , ASTAS
Electronics AS [AS [C JC JC JC Jc - AS JAS |AS |AS c |c C_|AS AS |AS JAS JAS 1 C JC |C AS
. AS RS |AS RS
Engineering Technology, Civi) AS |AS |C AS [C ]AS AS |AS c Jc |c J C JAS |AS |AS C AS _|AS
A
Engineering Technology, Electrical AS C AS AS
13
Engineering Technology, Industrial AS |AS o
Engincering Technology, Mechanical AS {AS AS
r RS
Environmental Science AS [AS AS AS AS |IC AS JAS AS
RS RS AS [AS ' AS T AS - [AS
Fire Science Technology - JAS_|[C AS |AS |C C ¢ JAS AS AS_|AS AS c (o [ o
F?\ght Attendant Technology AS |AS
Gasoline Engine Technology C C jc C JAS AS . C
Industrial Arts Technology AS AS AS
Instrumentation Technology AS AS |AS
AS
Interior Design AS AS C AS
AS
Leqal Assisting AS C AS _LAS AS AS AS
SOURCE: AA-)
1 4 Pay
. {
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’ TABLE 12 OQCCUPATIONAL FROGRAMS (Continued)
KEY: - »
AS - Associate in Science Degree
C - Certificate
<
TRADE AND INDUSTRIAL OCCUPATIONS Cont: . _ ,
Library Technology AS . AS A ) | . -
AS )
Machine Shop Technology c: C C C C c
Maintenance Technology . C .
: h N AS : 1
Management, *Industrial AS C |AS AS
AS AS i
Marine Technology, C c C JC JAs}|cC As 4
AS I
Masonry ' o C |C |AS C : C C ¢
: _\Media Technology A AS ‘|as AS
. . —t
Meteorology Technology ) AS ‘.:"., /
Motion Picture Technolagy C
d [AS AS : .
Music ’ C : ' AS o Ay .
Photography . |AS- . C
Pilot Training AS AS as | as AS . )
Plumbing ) c c C C —
- |ASTAS TAS[AS AS TAS AS T AS | AS | AS JAS | AS AS AS AS AS AS
Police Science C JC |C Jc JAs|C jC JAsiC Jc fc Jc fC {c fAsic 1Asic lastas]Aasic laslclaslic JAS{ic
AS AS
Printing C AS N\ c
. AS AL
Postal Management C ¢ ~ AS &
Quality Control |As ) ] ¢
» . AS ’ b >
Radio/TV Repair : C C |C C C |C : [AS c

??URCE: AA-1 ‘ | _ /
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TABLE 12 OCCUPATIONAL PROGRAMS (Continued) .

KEY: oL
AS - Associate in Science Degree
C - Certificate :

TRADE AND™ INDUSTRIAL OCCUPATIONS. Cont:

Reactor Technology

Recreation .

- Safety

Service Station Operation

Social Nork}t

Studio Art

Teacher Aid Technology

Technical Writing

Telephone Trades.

Tﬁeater

-

Tourism , ‘ AS

o Urban Planning/Administration As] ' B I

' : Watch Repair ) “Jc

Water/Wastewater Control R B N ol AS

Welding c clcic c| - asfc C C c ' ‘

X-Ray Engineering Technology . AS

Source: Report for Florida Community Colleges, 1978-79,‘Division of Commun{ty Colleges, April 1980. .
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